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SECTION 1
Background
St Patrick's Academy is a coeducational 11-18 Catholic Grammar school, formed in 2003 from the amalgamation of two single sex Grammar schools on the
same site. As a Catholic school, we endeavour to support our pupils in faith formation while welcoming pupils of all faiths and nationalities and encouraging
respect for diversity.
Current enrolment is 1379. Approved enrolment for 2015-16 is 1350 and the Long Term Enrolment has been fixed at 1320. Plans are currently well advanced
for the construction of a new school on the campus. We expect to be moving to the new school in February 2018. Currently the school uses over 50 mobile
classrooms, most of which are in excess of 20 years old and in poor condition. The main building is maintained in the best condition possible and almost £1
million has been spent over the past five years on repairs and necessary improvements. The school is lacking in specialist facilities for science, drama, PE,
music and IT. It also lacks large spaces that can accommodate whole-school activities. In spite of this all staff work positively to make the most of the
facilities available. Staff work hard and contribute widely outside of school hours to provide extra opportunities and additional support for pupils.
Since 2003, school performance at GCSE and A level has seen significant improvement. The gender gap has narrowed significantly from its 2003 position
but the challenge of closing the gap remains. Overall school performance compares favourably with that of similar schools in Northern Ireland. The challenge
of maintaining and improving upon these levels of achievement is always a priority.
The Academy attracts pupils from a relatively wide geographical area including Cookstown, Moy and Portadown and the vast majority of pupils remain in
the school for 7 years. The retention rate after GCSE is very high (97%) and is a reflection of the range of courses available, the extra-curricular
opportunities, the strong pastoral support and the ethos of the school. The majority of pupils progress to Higher Education although that percentage has
reduced in recent years as more pupils look to apprenticeship schemes, foundation degrees at South West College or take gap years.
With 90 teaching staff and 55 non-teaching staff, the school is able to provide a broad range of facilities and courses. Working through the ALC, it has
already surpassed the requirements of the Entitlement Framework in terms of course provision at GCSE and A Level. Course provision is reviewed annually
and continues to change and respond to emerging needs. There has been a significant growth in provision of maths at A level over the past three years
(numbers having doubled). The school is a Specialist School for science and business enterprise and those areas remain vibrant and high performing. Uptake
of some of the humanities subjects has decreased significantly despite strong performance and this presents a challenge for the school as a changing economic
environment and labour market increasingly draws pupils towards more vocational courses. This, in turn, may impact upon A Level performance as pupils
who may have obtained a top grade in another subject opt instead for a STEM subject in which they may not perform quite so well but well enough to access
courses that offer more promising employment prospects. Numbers of pupils taking the BTEC engineering course at SWC since its introduction in 2013 have
grown to 45 in 2015. Performance in this course has been excellent.
The school prides itself on high academic performance and extensive extra-curricular provision. Extra-curricular activities are integral to the ethos of the
school and the commitment to the development of the whole person. For this reason, significant resources are invested in providing an extensive and diverse
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range of opportunities. Our Gaelic sports teams compete in all of the major competitions, and while we have high levels of participation in basketball, golf,
netball and rugby. Music, drama and debating are all vibrant elements of school life; we staged a very successful production of Twelve Angry Men in October
2014 and our production of Les Miserables is scheduled for October 2015. International travel and school trips are an important part of school life, with
annual ski trips and history trips to all parts of the world, while our membership of the Erasmus Plus programme has added a new dimension to our
international links.
Sharing Education has been a priority in the school since 2010 and our partnership with Royal School, Dungannon is highly valued throughout the school
community. Through joint initiatives such as the Duke of Edinburgh Award, history conferences and art exhibitions, our pupils and staff work together in a
variety of ways that foster meaningful reconciliation.
Pastoral care underpins everything that the school does. Our formal pastoral structures serve to provide a safe and supportive environment for every child and
we try to adopt a pastoral approach in all of our work with young people. Our pastoral care was rated outstanding in our most recent inspection and we have
worked to enhance and develop provision as the needs of our pupils change. In particular, we invest significantly in counselling services for pupils and try to
ensure that pupils are able to access support when they need it as well as extra-curricular activities that help them build friendships.
Over the three years of the last School Development Plan, we made good progress in addressing our facilities problems, financial position, CEIAG, learning
support, Assessment for learning, literacy, ICT and management restructuring.
We were again awarded the Investors in People Award in April 2015 and the IiP report provided useful guidance on school improvement, which has been
integrated in to the School Development Plan. Our surveys of all pupils, staff and parents in March and April of 2015 provided a valuable evidence base from
which to plan forward and the findings concurred quite strongly with our own evaluations. These have highlighted a number of areas that we need to
prioritise over the 2015-2018 period to bring the school closer to the standards we aspire to.
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SECTION 2
A Statement and Evaluation of the Ethos of the School

Vision Statement: Achieving Excellence Together
Aims
As members of the school community of St Patrick’s Academy,
we will strive to work in harmony to:
a) Nurture our Catholic faith;
b) Celebrate our Irish culture;
c) Appreciate and respect all cultures;
d) Experience a stimulating, challenging curriculum;
e) Establish an ethos of support and encouragement;
f) Respect ourselves, each other and our shared environment;
g) Achieve our full potential;
h) Develop as confident, independent, self-motivated, life-long
learners;
i) Work in partnership with parents/guardians;
j) Contribute actively to the wider community.
School Mission Statements:
We believe that we will help our young people to succeed by
providing them with opportunities to:
Become actively involved in individual and collective worship
and in practical Christian living;
Experience high-quality, well-resourced teaching;
Evaluate their own learning and focus on areas for improvement;
Work collaboratively with their teachers and their peers;
Participate in a process of personal development;
Develop their self-esteem and respect for others;
Participate in a rich, diverse programme of extra-curricular
activities, cultural, sporting, recreational and environmental;
Develop an understanding of society at local, national and global

School ethos is evident in all aspects of school life.
Surveys of school stakeholders showed that parents and pupils believe
that the school ethos is strong and permeates school life.
The nurturing of faith is a constant presence in the school: we have a
full liturgical calendar and prominence is given to this on the school
website and in school publications.
Parent surveys show that parents rate the school outstanding on the
majority of criteria relating to child-centred Provision. For example,
developing moral values, control of bullying, promoting racial
harmony and social & health education were all rated as outstanding by
parents. Students’ views were slightly less positive, particularly in
Years 10-12.
Happiness of the child was highlighted by parents and staff as an area
for attention.
Treating all pupils fairly / equally and encouraging and listening to
pupils' views were rated as Good by parents - 74 and 71% respectively.
For pupils the latter figure averaged 60%, but over 80% among younger
pupils. Pupil perceptions are in evidence in their individual comments
and this sentiment is strongest among pupils in Years 10-12.
The parent survey in Spring 2015 indicated that our parents see
“developing confidence in pupils” as a more important priority than
parents from similar schools.
Community spirit, the school's image in the local community and
encouraging pupils' activity in the local community were all rated
outstanding.
Pupils' satisfaction levels with computer access and teaching quality
were both rated at 64%
Parents, however, rated teaching quality at 78% but computer access at
4

levels;
Prepare for the workplace;
Develop habits of good attendance and punctuality;
Develop their ability to become effective learners through the
application of their ICT skills.

71%. Further examination of teaching quality revealed that
differentiation is a critical factor to the teaching quality rating.
Treating all pupils fairly / equally scored 75%
Careers advice scored more poorly at 58% for both parents and pupils.
Opportunities for KS3 pupils to participate in extra-curricular activities
was highlighted by a significant number of pupils as an area for
improvement
Attendance rates: 96%. Surveys indicate that parents are very satisfied
with procedures to monitor and improve attendance and punctuality.

Overall, we consider this to be a strength of the school but there are a few areas that require attention
Evidence:
Priorities for Improvement
1
Careers advice
2
ICT access
3
Encouraging and listening to pupils’ views: Student council is well established but it tends not to engage with learning issues. This
will be addressed through the Leading Learning Working Party and pupil surveys will become a regular feature of school life so that the
school can, not only, more clearly see the issues concerning pupils and take remedial action but also integrate the pupil perspective more
fully into decision making.
Where teaching quality was identified as a concern, further detail was provided in pupils' and parents' written comments. This will be
addressed through a new focus on differentiation and some new learning support initiatives involving mentoring, (both in and out of class),
lunchtime catch-ups and assisted study after school. Details will be outlined in the Improving Teaching and Learning section of the School
Development Plan.
To be investigated further: Treating all pupils fairly / equally, Developing pupils’ confidence, Happiness of the Child
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SECTION 2

2(a) A Summary and Evaluation of strategies in place for learning, teaching, assessment and promoting the raising of standards of
attainment, in particular, in Communication, Using Mathematics and ICT.
LEARNING AND TEACHING POLICY
We aim to provide quality Learning and Teaching so as to ensure that our
students develop as confident, self-motivated and lifelong learners.
Our teachers have high expectations of their students, who feel able to
make mistakes and learn from them and experience real enjoyment in learning
The school works closely with parents at all levels to ensure pupils are
progressing appropriately and that they are given appropriate support.
Teachers provide good opportunities to cater for individual learning
requirements, involve students actively in their learning, use differentiated
teaching strategies, incorporate the full range of Assessment for Learning
strategies into their teaching, cater for specific learning needs by taking
cognisance of a range of learning styles, address Special Educational Needs,
including provision for the Gifted and Talented, adopt a 'connected
learning’ approach to the development of ICT skills to achieve sufficient
breadth, depth and variety, work collaboratively across the curriculum to
promote each pupil’s literacy and numeracy skills, provide independent
learning opportunities to enhance creativity and make learning relevant to
children’s lives ·
Thinking Skills and Personal Capabilities, are developed appropriately and
ICT strategies embedded in the learning experiences of all pupils;
Pupil progress is reviewed regularly and Heads of Department adjust their
Learning and Teaching strategies accordingly;
School Development Days and Departmental meetings will be used to share
good practice and SLT provides opportunities for all staff to review and
develop current and future teaching practice, while opportunities fare provided
6

Surveys of pupils and parents in March 2015 indicate that the school
provides a stimulating and challenging curriculum and pushes pupils to
achieve their full potential. Choice of subjects, exam results, regular
marking of work, written reports and developing potential are all scored
outstanding by parents, pupils and staff.
Parents have identified developing confidence in pupils as an area for
improvement and this is linked to giving greater expression to pupil
voice as well as improving oral literacy.
Pupils identified rated teaching quality at 64.7% and in free responses
indicated a need for more teaching to address those pupils who didn’t
understand a concept first time. A number felt that they were left behind
in some classes. Tailoring pupils’ work to their needs was rated as good
at 71%. Parents rated the same areas; child-centred provision and High
Quality provision as outstanding.
Staff Development: in-house training for all staff in aspects of AFL and
thinking skills has been completed. Opportunities are provided for
sharing of good practice.
Teachers’ use of themes to promote connectivity in learning is less well
developed on a whole-school basis but schemes do address connected
learning effectively.
Provision for Special Educational Needs is well developed. Parents and
staff judge the provision to be outstanding.
Provision for gifted and Talented is less clearly tracked but pupils and
parents do not express any dissatisfaction.
TSPC is well signposted in schemes and effectively implemented in
most departments. Greater focus on infusing thinking skills into teaching
is in process following training with Robert Swartz in November 2014.
Performance data is effectively used at whole-school at departmental

for the continuing professional development of all our teachers.

ASSESSMENT
The key focus of Assessment in learning and teaching is to enable pupils to
be continually aware of how their learning is progressing, of their potential
performance and how to achieve their potential.
We strive to ensure that all forms of assessment are constructive and fair.
Our School aims to ensure that opportunities to meaningfully assess the
knowledge, understanding and skills of our children are effectively embedded
in teachers' planning and that teachers use clear assessment procedures to
monitor and assess progress and levels of attainment and that they use this
constructively to enhance pupils’ learning.
The school uses three complementary forms of Assessment
A. Formative Assessment
Our school endeavours to actively encourage and develop the use of all
AFL elements in learning and teaching and expects that lessons will be
conducted accordingly with use of learning intentions, success criteria,
effective questioning, active learning, marking for improvement, peer and selfassessment and opportunities to develop independent learning.
B. Cumulative Assessment
The school aims to help students take control of their own progress by offering
them multiple opportunities during an Assessment Phase to complete predesignated Assessment Tasks. We encourage parents and staff to monitor
pupils’ progress on an ongoing basis and not just at the end of it.
C. Summative Assessment
Summative Assessment Marks represent cumulative marks awarded to
Assessment Tasks at the end of each Assessment Phase.
These marks/grades are reported home at the end of each Assessment Phase
along with previously agreed targets.
SLT and Heads of Department analyse this data to inform future action.
These analyses are added to the data which emanate annually from external
exams via the Examinations Module, Performance Analysis and. All such
comparative data and analyses are made available to Board of Governors,
senior and middle leadership teams, to inform future planning.
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levels to inform planning and set targets for improvement. Work is ongoing to develop the use of baseline data and to measure value-added
across the whole school
Staff development focuses on AFL and differentiation.
Assessment for Learning Strategies are well developed in the school but
book scoops have indicated that development of some aspects, such as
marking for improvement and peer assessment are patchy in their
implementation.
Assessment policies and practices are well embedded with clear
Formative, Cumulative and Summative dimensions. The efficacy of
some aspects of the Cumulative assessment processes should be
reviewed as the use of homework diaries and the use of Assessment
Manager have not developed in line with the aspirations outlined in the
policy. While parents and pupils rate arrangements for assessment and
reporting highly, our own evaluation indicates a need to review policy
and refine assessment tasks.
Assessment procedures and practices are kept under review and the
school has invested in the GL suite of baseline assessments that allow
for much more accurate identification of under-achievement and offer
more clinical insights into where the solutions may lie. The school
makes use of research in this field and the Senior Teacher with
responsibility for data analysis provides excellent leadership.
There is a well developed system of early intervention in place led by the
Assistant Senior Teachers at each Key Stage. Restructuring has partially
reduced the role of the VP in this and the new position of Senior Teacher
(Appointed October 2014) responsible for Leading Learning, is now key
in developing the school's learning support strategies. This structure is
now becoming embedded and will provide greater coherence across the
Key Stages, focusing on developing independent learning skills, more
effective use of data, earlier intervention and more flexible types of
intervention that are based on sound practice and build capacity in
pupils. SEN provision will be integrated into this approach from

September 2015
STRATEGIES FOR RAISING STANDARDS
St Patrick’s Academy has a well-developed ethos of self-evaluation using the
Department of Education guidelines in Together Towards Improvement and
Every School a Good School.
Our evaluations are used to identify areas for improvement and subsequently
to establish targets and implement strategies to attain them.
The school works to continuously improve:
 attainment at 7+ A-C at GCSE, including English and mathematics, and 3
A - C at A level;
 standards of literacy and numeracy (through communication and use
 of mathematics at Key Stage 3), as the bedrock of successful employment
and life-long learning;
 our pupils’ ability to become more effective, discriminating users of ICT as
a tool for learning and for research;
We use a blend of performance and baseline data to identify underachievement and implement a range of strategies to address underachievement.
Addressing Underachievement
Subject choice can have a significant bearing on achievement at GCSE and A
Level. Therefore, time and resources are devoted to this process.
Assessment and pastoral data is monitored and students identified as
underachieving are interviewed at three points in the year. The Assistant
Senior Teacher also conducts a trawl at three stages each year to identify
pupils whose performance is causing concern but is not identified from
assessment analysis.
Each pupil is supported with a variety of strategies including:
Study skills, organizational skills, supervised evening study facilities in the
school library, weekly or daily monitoring using a diagnostic approach that
involves Target –Setting and examining Learning styles and a student action
plan.
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Raising Standards: The Assisted Study Club (ASC) concept is well
established and Summer improvement programme has been enhanced to
include coaching and re-sits. Collaborative Learning groups and
mentoring groups established across a range of subjects. These have
been highly effective in shifting pupil and parental perceptions away
from punishment. Towards a more constructive view of learning support.
Some excellent feedback from parents. On-going work is required to
bring these approaches into the classroom and integrate them into all
teachers' work.
Leading learning Working party in place to refine and disseminate good
practice.
ICT: Working party effectively exploring and sharing new ways of
teaching and learning using mobile technologies. Parental, pupil and
staff surveys highlight need for better ICT access.
Strategies to raise standards have varied in their effectiveness at each
Key Stage. In order to achieve a better use of resources and bring about
more focus on all learning needs, the school needs to enhance
preventative measures at KS3, especially in Year 8 so as to reduce the
need for rescue at KS4. This will involve coordinated approaches by
curricular and pastoral teams.
Greater coordination between the ASTs will be helpful in bringing
greater consistency of approach and sharing of good practice. The role of
the ASTs needs to become more closely aligned under the Senior
Teacher in charge of Leading Learning.
Learning support at each Key Stage needs to shift more towards
improving motivation, developing independent study skills and
inculcating more diverse and more active modes of learning to push
standards up at each level of ability. Innovative learning approaches that
are proven to be effective outside of the classroom need to be developed
in the classroom also. This includes use of ICT-based learning.
The work of the Leading Learning and ICT Working parties is key in
this.
Factors that appear to be impacting on pupil achievement include poor

Key elements of this approach involves: Careers guidance to improve focus;
Partnership with parent/guardian;
We retain an emphasis on encouragement and support with focus on focus on
gender gap, low achievement and under-achievement, tipping groups, maths
and English and rewards for success, recognition of high achievement

application to homework. The issue has been highlighted in student
surveys and analysis of SIMS reports indicates that non-completion of
homework is a significant problem. There is scope to improve the
efficacy and quality of homework as a means of supporting learning.
We are refining the ways in which we use data to measure, identify and
diagnose the needs of our pupils, leading to: earlier intervention and
more focused interventions that are both general and pupil-specific.
Well-established practices such as the Summer Improvement
Programme, are well-intentioned but not as effective as they might be in
raising standards
There is a well established tradition of providing after-school support for
under-achievers and this has proven effective in raising standards every
year both at GCSE and A Level. (Evidence – mock versus final results)

At the end of Assessment Phase 3 in Years 8-11 a Summer Improvement
Programme (SIP) is organised for pupils who are seriously underperforming
and those still giving cause for concern. Catch-up lessons in the subjects in
which pupils have underachieved are put in place at the end of term.
Study skills classes to help with organisation and revision. Pupils take re-sit
tests in August. This programme is under continuous review
Cross Curricular Skills
We view literacy, numeracy and ICT as fundamental skills which will
underpin every pupil's performance across all subjects and in many other areas
of life outside of and beyond school. We have assigned a coordinator from
among the teaching staff to provide leadership and direction in the
development of each skill area. These coordinators work to a member of the
Senior Leadership Team who provides broad direction and support.
We aim to ensure that each pupil acquires and develops the full range of skills
in communication, use of mathematics and use of lCT at a level at least
appropriate to his or her age group.
Guidelines are put in place for staff
Whole school training in each skill area will be provided
Progress In English and Progress In Mathematics assessments will be used
to establish baselines, identify where support is needed and provide a means of
measuring the effectiveness of support strategies.
Strategies such as Peer mentoring reading partnerships and additional lessons
will be provided for pupils whose skill levels falls below the expected level.
The Senior Leadership Team will conduct an annual "bookscoop" as part of
the monitoring process.
Individual departments are encouraged to use "bookscoops" as a monitoring
tool and for sharing good practice.
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Development of literacy skills has received a lot of resourcing and
attention. There is a comprehensive programme in place and a lot of
good practice evident across the curriculum. There is also evidence that
pupils are not always transferring the skills and this will have to remain a
priority. Evidence from pupils' books shows that written skills need to
improve, especially among boys and focus should shift a little from
reading skills towards writing skills. It is increasingly evident that poor
written skills are a significant barrier to achievement for a lot of pupils,
especially boys. A focus on improving oral literacy will support this.
A new numeracy coordinator has been appointed - the second new
appointment in less than a year and she will work closely with the Maths
department and the relevant member of SMT to develop mathematical
skills across the curriculum.
In both literacy and numeracy there is a pressing need to work more
closely with primary schools to achieve better continuity and progression
in skill development, content and strategies. A new coordinator has just
been appointed to drive this forward. She will work to the relevant

The PRSD programme will be used as a vehicle to encourage and monitor the
acquisition and development of cross-curricular skills.
Additional funding through SEP will be directed towards raising standards
among pupils whose skill levels are below the expected level.
A whole-school literacy marking key is in place to be used by all subject
teachers when marking written work in order to develop a more consistent
approach across departments.
Students are supported by subject teachers in addressing their needs in these
skill areas and they are encouraged to access on-line learning resources such as
those on spelling, punctuation and grammar on the VLE.

members of SMT and closely with the literacy and numeracy
coordinators. Already work has begun through the CPD and the ALC
schemes to develop links with primary schools.
The use of whole-school literacy strategies, including the marking key
needs to be more consistently applied across all subjects. Bookscoops
reveal that these approaches are more rigorously applied in some areas
than in others and in Pupil Focus Groups, pupils indicated a sound grasp
of the importance of good literacy and that they see a value in being
awarded marks in all subjects for good literacy.

Evidence:
Areas for Improvement
 Raising standards by developing more confident, self-motivated learners through peer learning programmes, collaborative learning,
Assisted study Club and peer mentoring. Develop a more active Working Party that disseminates good practice and embeds it in teaching
in all departments.
 Develop an End of Phase Improvement Programme by introducing: Interviews with parents, shorter and more closely targeted tasks and
re-testing at the end of August in order to give pupils the opportunity to improve.
 Introduce Easter revision classes and weekend study facilities in March – May for GCSE and AS/A2 pupils.


Develop effective differentiation across every aspect of the curriculum and in all lessons.



More effective use of all types of school data to identify, understand and address under-achievement at all levels to include baseline
assessments and value-added. Revision of the internal assessment programme to ensure accurate tracking, earlier interventions and
strategies that are focused on specific learning needs.



More clearly developed focus on preventative measures through a blend of curricular and pastoral approaches at Key Stage Transition
points. Including appointment of a transitions coordinator to work with feeder primary schools to achieve better continuity and
progression.
Continued focus on embedding AFL approaches across the curriculum.
 Cross-Curricular Skills:
 Literacy: refocus on whole-school approaches to SPG and writing skills. KS2/3 transition.
 ICT: Roll-out of BYOD; Opening up ICT rooms to pupil access at lunch times
 Numeracy: Appointment of new coordinator to work closely with maths department and on KS2/3 transition.
 Staff Development: Increased use of Sharing of Good practice at Staff Meetings. Training in middle and senior leadership to be rolled out.
10

Performance in Public Examinations 2011-16
A Level Outcomes 2012-2016

2011-12
All
Boys Girls
% 3+ A*- C
% 3+ A*- E
% 2+ A*- E
% of all grades at A*- A
% of all grades at A*- C
FSME % 3+ A* - C

87.36%
99.45%
100%
43.9%
95.3%

85.19%
100%
100%
35.7%
94.7%

2012-13
All
Boys Girls

89.11%
99.01%
100%
50.3%
96.2%

87.22%
98.89%
99.44%
40.6%
94.0%

81.61%
98.85%
98.85%
34.1%
91.2%

2013-14
All
Boys Girls

92.47%
98.92%
100%
46.7%
96.6%

79.55%
97.73%
100%
37.5%
91.1%
68.0%

75.31%
98.77%
100%
32.9%
86.7%
54.55%

83.16%
96.84%
100%
41.3%
95.0%
78.57%

2014-15
All
Boys Girls
84.15%
99.45%
100%
40.94%
92.97%

80.90%
98.88%
100%
34.55
90.91

87.23%
100%
100%
46.94%
94.90

2015-2016
All
Boys Girls
80.78%
98.31%
98.31%
38.88%
90.23%
83.33%

74.40%
98.94%
98.94%
28.97%
85.86%
77.78%

86.90%
97.62%
97.62%
49.61%
95.74%
91.67%

Performance of Year 14 pupils on FSM (2015-2016)

Grammar school FSM Bands %

% 3+ A* - C
83.33%

% 3+ A* - E
100%

% 2+ A* - E
100%

GCSE Level Outcomes 2012- 2016

2011-12
All
Boys Girls
% 7+ A* - C incl Eng & Maths

% 7+ A* - C
% 5+ A* - C incl Eng & Maths

% 5+ A*- C
% of all grades at A* - A
% of all grades at A* - B
% of all grades at A* - C

89.90%
94.95%
89.90%
95.96%

84.95%
93.55%
84.95%
94.62%

94.29%
96.19%
94.29%
97.14%

All
94.87%
99.49%
94.87%
100%
53.5%
85.4%
98%

2012-13
Boys Girls
93.07%
99.01%
93.07|%
100%

2013-14
All
Boys Girls

96.81%
100%
96.81%
100%

90.55%
98.51%
90.55%
100%
48.39%
80.93%
96.88%

84.26%
97.22%
84.26%
100%
34.9%
71.01%
94.92%

97.85%
100%
97.85%
100%
64%
92.41%
99.15%

92.3%

86.67%

92.3%

86.67%

FSME % 7+ A* - C incl Eng &
Maths
FSME %5+ A* - C incl Eng &
Maths

2014-15
All
Boys Girls
90.32%
98.39%
90.86%
100%
48.24%
80.15%
96.32%

86.67%
96.67%
87.78%
100%
38.24
71.4%
94.24%

93.75%
100%
93.75%
100%
58.57%
88.89
98.44

2015-2016
All
Boys Girls
93.6
97.54
94.09
99.01
51.36
83.09
95.86

93.27
96.15
94.23
99.04
44.71
77.5
93.94

93.94
98.99
93.94
98.99
58.2
88.83
97.83

100%

82.86

81.25

84.21

100%

82.86

81.25

84.21

Performance of Year 12 pupils on FSM (2015-2016)

Grammar School FSM Bands %

% 5+ A* - C
94.28%

% 5+ A* - E
100%
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% 5+ A* - C inc En & Ma
82.86%

% 7+ A* - C inc En & Ma
82.86%

2b The Provision made for the special, additional and other individual educational needs of pupils.

Statement
A well-developed policy and programme for supporting pupils with
additional needs is already in place. This has been developed by the
out-going SENCO over many years. Policies and procedures are
compliant with requirements and parental satisfaction with the service
is high.
There are 40 pupils on the SEN Register and 9 have Statements of
Special Educational Needs.
We have just appointed a new SEN Coordinator (Mrs Maeve Conway)
and created the new position of Assistant SEN Coordinator
(Miss Patricia Donaghy) so as to ensure that the service provided to
these pupils and their parents is of the best quality. Both new
appointees will undergo extensive training in 2015-2016. The previous
SENCo remains on the staff and is able to provide support to the new
appointees.
The school has established excellent working relationships with a
range of external bodies which work closely with us in assessing
children’s needs, putting in place appropriate strategies and providing
training for staff.
Evidence:

Evaluation
Parental survey in March 2015 judged the schools SEN provision as
outstanding.
Provision for special, additional and other needs is well developed and
very child-centred. The Code of Practice is adhered to and relevant
information is made available to staff as appropriate. Training is
provided regularly and teaching staff are provided with regular updates
regarding particular pupils.
Special Educational Needs is highlighted within departmental policies.
Our own evaluations suggest that we could, with more coordinated use
of data, identify pupils with Special Educational Needs more quickly.
To date the use of PIE, PIM and CAT has been limited within the SEN
function.
The SEN function has not been closely aligned with learning support
generally across the school and, while very effective, has been a little
isolated from the wider context.
Evidence: INSET policy, INSET, Parent Survey, March 2015, IEPs,
SENCo records.

Priority areas for Development
Training for new SENCO and the newly created Assistant SENCO
Integration of the SEN role under the Senior teacher responsible for Leading Learning Improved use of baseline assessment
Increased use of diagnostic tools
Earlier diagnosis
Closer monitoring of delivery of the IEP
Training for teachers on the delivery of the IEP
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2(c) A summary and evaluation of the strategies in place for the promotion of the health, well-being child protection, attendance, good behaviour
and discipline of pupils.

Statement
Pastoral care

Evaluation

The school focuses on a positive behaviour approach with sanctions and merits recorded
in the SIMS reports system. School rules are clearly set out and are well understood by
pupils. The school enforces rules strictly, particularly in relation to matters involving
bullying. Extensive focus is given to promoting safe and appropriate use of social media
and mobile phones with visiting speakers addressing pupils at least once a year.
We strive to implement the school discipline policy fairly and consistently. We strive to
be a listening school but also to deal effectively with poor behavior and to work to bring
about change through a blend of sanctions and supports.
We employ a very effective school counsellor, who works closely with staff and parents
and we have initiated a new programme whereby the counsellor trains staff in early
identification and handling of pupils experiencing emotional and mental health issues. The
pastoral system, led by a Vice Principal and working through the Year Heads is very
effective in dealing promptly with issues as they arise, while the Form Tutor play a key
role with respect to all aspects of the pupils well-being.
Child Protection
Child protection policy was updated and approved by the Board of Governors in June
2015. The child protection annual report was approved by Governors in June 2015
The safeguarding team avails of regular training.
The Safeguarding Officer delivered training to all staff in May / June 2015
The school maintains close contact with social services and PSNI to address all
safeguarding issues, particularly those connected with on-line activities.
Healthy Lifestyle
The Healthy Eating programme is well developed and supported by all stakeholders and
we have a very effective SNAG group which promotes healthy eating to pupils.
The range of school meals options open to pupils is extensive and uptake is high at just
under 80%. The school does not serve chips or confectionery and has a programme of
offering free porridge for pupils each morning. The school is strict about participation in
PE classes and encourages pupils to take part in physical activities.
Attendance
The school places a high priority on attendance and punctuality with use of Truancy Call
and prompt action to follow up on instances of absence or poor punctuality.
.
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Parents rated the implementation of school discipline at 84% in the surveys
conducted in March 2015. In serious cases, the school does try to provide
supports in conjunction with sanctions. Referrals to the school counsellor will
indicate this. On most of the measures of pastoral care in the school, parents
rated the school as outstanding and the average score was very good, while
pupils it rated it as good.
Our own evaluations indicate that pupils with emotional and mental health
difficulties are sometimes not identified until problems become quite serious.
We also find some inconsistencies in the application of procedure with respect
to handling such situations. This indicates a need for further training.
In March 2015 surveys, pupils and parents scored the school highly in terms of
its safeguarding policies and procedures, pupils reported happiness of the child
at 72% and listening to pupils' views at 68%.

In surveys conducted in March 2015, 86 of staff judged the provision of Social
Health education and Attendance as outstanding
76% of pupils thought the school encourages a healthy lifestyle through diet and
73% through exercise. (These figures are significantly higher than for pupils in
similar schools. (56 & 68%)
The figures for our parents were 87% & 82% respectively. Dissatisfaction with
the school meals provision as indicated in pupil and parent surveys is mainly
based on length of queues.
There is broad satisfaction among stakeholders with the school's approach to
attendance and punctuality. Parents rated these at 81.4% (Outstanding) The
attandance figure of 96% is very good. Our rate of unexplained absences is also
low at 4%.
Self-evaluations reveal some inconsistencies in the recording of punctuality at
Form Class level.

Evidence:
Priorities for improvement
 Continued training for pupils and staff on e-safety
 Appointment of a new e-safety officer to accompany the roll out of BYOD in the school
 Refresher training for Form Tutors on all aspects of the role
 Training by the school counsellor on identifying, referring and managing pupils with emotional or mental health difficulties
 Introduction of “Follow the Yellow Brick Road” programme for Year 8 pupils in 2015 to address the issue of earlier intervention with a
view to preventing some of the emotional and mental health problems from escalating.
 The disciplinary policy will be adjusted to take account of the increasing use by staff of SIMS Comments. These reveal the cases of
persistent non-cooperation or low level disruption and there is a need to escalate sanctions more quickly and involve parents at an earlier
stage in order to give better support to teachers and better learning opportunities to pupils.
 Better communication to pupils and parents on the range of options available in the school canteen and measures to reduce queueing.
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2(d) A summary and evaluation, including through the use of data, of the school’s strategies for: providing for Professional Development of Staff
Statement
Evaluation
The school recognises the critical importance of staff
 Opportunities for staff development are focused on departmental needs and whole
development in maintaining a successful school that delivers the
school priorities.
best for the pupils.
 There has been a programme of quality whole-staff development in place over a
Staff development currently takes a number of forms:
number of years involving bringing in experts to work with staff on key areas of
 Individual training with Examination Boards or EAs for
teaching and learning: AFL, thinking Skills, study skills, differentiation and on
subject related development. Some staff have also
how ethos and values underpin the work of the teacher.
successfully applied for training through the RTU.
(Christine Harrison, Robert Swartz, Brian Yeats, Bart McGettrick, Shane Martin).
 Whole school training programmes such as those undertaken  Sharing good practice has proven to be an effective method of staff development
over the past three years in AFL and Thinking Skills.
and staff value opportunities to deliver training in whole-staff settings. This has
 Sharing good practice
been led by working parties on ICT, classroom management and Leading
Learning. This needs to continue and to be developed. In the March 2015 survey,
 Involvement in working parties
staff indicated a wish to have greater opportunities to bring forward ideas
 PRSD as a means of developing and improving teacher
 The Investors in People report for June 2015 highlighted a need to develop
effectiveness.
leadership training and to articulate the model of leadership more clearly to staff.
 EPD, overseen by a Senior Teacher with a guidance

Levels of interest among teachers in taking on additional responsibilities, at
programme is in place whereby HoD and Senior Staff
middle and senior leadership levels, has been relatively low.
monitor and provide feedback.
 Overall the school would benefit from a more strategic approach to staff
 Opportunities for sharing good practice afforded at staff
development
meetings and departmental meetings and HoD meetings
 Working parties help drive forward improvement in
classroom practice with insights shared at staff meetings.
Evidence: Records of training and SDDs, feedback on training, PRSD, numbers of applicants for TAs, Staff survey 2015, IiP report 2015
Priorities for improvement



Staff Development policy and coordination of staff development to be revised.






All staff meetings to involve contributions from staff involved in leading particular areas of school improvement.
Opportunities for training in middle leadership to be developed over the next three years
More effective evaluation of training to be implemented so as to ensure quality.
Staff Development Policy to be completely revised and restructuring of leadership considered.
Revision of TA advertisements, job descriptions and personnel specs to better reflect the leadership standards sought by the school.
Opportunities for teaching staff to sit on the Senior Leadership Team and develop an aspect of the Development Plan
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2(e) Managing attendance and promoting health and wellbeing of staff
Statement
Evaluation
 Staff attendance rates as affected by illness is relatively low and all
 Processes in place of managing attendance and promoting health and
teachers are required to attend a return to work interview with the
well-being of staff are generally effective. Absence rates for teachers
principal.
due to illness for 2014-15 were 2.7%.
 Staff absence arising from involvement in other school or educational
 Total absence of teachers including school activities requiring cover
activities is significant and is currently under review.
was 8.5%
Return to work interviews are conducted for all staff.
 The school operates a flexible working policy, including opportunities
Analysis shows some need for training by Administrative staff and
to work on a part time basis, job share and take career breaks. These
SLT in the processing of teacher absence information.
policies were updated and consulted upon in 2014-15.
 Currently there are 14 teachers availing of either part time or job-share  The most recent staff survey of April 2015 revealed staff welfare and
morale as an area for improvement. Staff highlighted opportunities to
facilities. All of the applicants for these facilities have been female staff
bring forward ideas and working hours as areas for improvement.
with young children or elderly parents.
The survey revealed that our teaching staff work an average of 12.1
 The principal exercises discretion in relation to release of staff at times
hours per week outside of the formal school day but the average for
of family illness or at key events in the lives of staff's children or other
similar schools was 14.4 hours. Non-teaching staff work 2.8 hours
family members. A degree of goodwill is extended in this regard and
outside the normal school day while the average for similar schools
teachers consequently show considerable goodwill in assisting with
was 5.5
aspects of school life both during and after the school day.
This suggests that pressures on staff during the school day can be
 Parent teacher meetings are conducted after school but in line with staff
demanding at certain times. Consequently pressures associated
preferences, a number are conducted at 4:00. Others are conducted at
with assessment phases and controlled assessment or absence of pupils
6:00, in line with parental preferences.
due to extra-curricular activities may be contributing to those
 Staff who suffer health problems are accommodated as far as is
pressures.
reasonably possible and adjustments are made to supervision duty or
Excessive internal communication via e-mail has been cited as a
other aspects of work as required.
source of stress.
 Staff who are on long-term absence are always contacted by the school
and it is the school custom to send a card and flowers to their home. A
Sources of evidence:
phased return to work is offered as appropriate.
SIMS attendance analysis
 A staff social fund is operated to facilitate staff functions and gifts, for
Return to Work interviews
example for those who are retiring or getting married.
Staff survey, March 2015
 The school conforms to the guidelines on Planning Preparation and
Assessment time and, therefore, ring-fences time each day for all
teachers. Cover periods are timetabled.

16

Priorities for Improvement
 Review of staff contact time to ensure that all directed activities remain within the terms of the Jordanstown agreement
 Training for Administration staff and SMT in processing of teacher absence information
 Review procedures for staff requests for cover with the objective of reducing substitute cover costs and reducing the impact on teaching and
learning.
 Begin monthly reports to BoG on staff absence
 Establish a Continuous Improvement Committee to enable staff to bring forward ideas and improvements to their own working environment and
to the organisation as a whole.
 Review the Staff Development Policy and develop a more strategic approach to staff development including greater opportunities for staff to
bring forward ideas.
 Institute a process for recognising staff achievements and efforts. (Senior Teacher in charge of staff welfare)
 Introduce a Staff Welfare element into the Staff Development programme. (Details to be agreed in consultation with staff)
 Develop a Use of E-mail Policy for staff
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2(f) Promoting links with parents and the local community, including other schools, the business community and voluntary and
statutory bodies
Statement

Evaluation

Links with Parents: The school places strong emphasis on effective partnership
with parents
 Parent Information meeting at Year 8; Annual parent-teacher meetings for each
Year group; Meetings to deal with under-achievement, learning support and
behavioural issues; Induction meetings.
 A school newsletter, A Touch of Class, is published twice each year and sent to
all stakeholders, while the school website provides up-to-date information on
school life. The school has also developed a suite of publications including the
prospectus and Annual Report to the Board of Governors, Handbook for
parents, Handbook for pupils and Prizegiving booklets as important means of
communicating the school’s ethos, values and achievements to stakeholders.
 Three progress reports are sent out each year on every pupil, while parents are
also contacted when necessary.
 The Truancy Call system allows for immediate contact with parents in cases of
absence.
 Parental surveys are used to integrate parent perspectives into development
planning.
Local Community links:
 Local primary schools through STEM days and football blitzes and increasing
formal literacy and numeracy work begun with Edendork Primary.
 Post primary schools through the ALC and SEP. Partnerships with South West
College and Royal School, Dungannon and St Patrick's College.
 Church, Feis committee,
 Business Community: Dungannon Business Centre, Almac,
MoyPark, McAvoys, Cavanagh Kelly accountants,
 Voluntary & Statutory bodies that the school works closely with: Social
Services, EWO, PSNI, EA, Queens University, Belfast, Ranfurley Centre, Mid
Ulster council, GAA- extensive involvement across a range of sports.
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Links with parents are well developed and very positive. Parental
surveys indicate a high level of satisfaction with communication such
as written reports (84%) and truancy control (81%). Parents gave an
excellent (81%)score to the school's encouragement of pupils'
participation in the local community.
This is more fully developed at more senior levels in the school.
The school website is vibrant and current but some sections need to
be updated more frequently.
Links with primary school are well developed but a focus on
continuity and progression in literacy and numeracy is needed.
The school makes good use of voluntary and statutory bodies and has
received positive feedback from organisations such as PSNI on this.
Links with employers through the CEIAG programme are very good
but are not coordinated or mapped. There is scope to extend these to
ensure full work-related learning opportunities. Pupil and parent
surveys indicated some dissatisfaction with careers provision and
more extensive and more focused links with employers will greatly
enhance provision for pupils.
Our pupils have a high profile in the local community and local
press.
Links with QUB and UU are well developed and very beneficial for
the pupils.
The school has a strong track record in raising funds for charities and
this is a strength in the school, aligning with the Catholic ethos and
the strong links with the local church.

 Charities: Trocaire, Concern, St Vincent de Paul), MS Appeal, Michaela
Foundation, The Cormac Trust.
Evidence: Literacy and numeracy policy, Literacy and numeracy support materials, Literacy and numeracy audit, PIE, PIM results, minutes
from meetings with primary schools, CEIAG audit.






Priorities for improvement
Continuity and progression of literacy and numeracy across the KS2/KS3 divide.
Coordinate links with business and employers to ensure that work-related learning is comprehensively delivered for each pupil.
Establish a formal transition coordinator to work with feeder primary schools
Extend parent information evenings to years 11 and 13/14

19

2(g) Promoting the effective use of ICT, including its use to support learning and teaching, continuing professional development and
school leadership and management.
Statement
 The school has excellent provision of ICT with 7 suites, a wireless
network and two small suites of AppleMac computers for music and
media studies. There is one class set of i-pads and members of the ICT
Working Party have been allocated an i-pad.
 An ICT coordinator has been in place for the past 12 years. He ensures
that the 5 core skills are delivered and developed across the curriculum.
 An ICT working Party has been established in 2013 to drive forward
change in the use of ICT-based teaching and learning, focusing on the
new technologies.
 A new Teaching Allowance has been created to lead the development of
mobile technologies in teaching and learning and in e-safety.
 The use of ICT for administrative purposes, managing behaviour,
assessment, attendance and reporting is very well developed.
 An ICT placement student has been secured for the 2015-16 year to assist
with pupils learning and to help develop new technologies.
 20% of teachers are using i-pads extensively in their teaching and some
have been very innovative in this and presented their work to colleagues.
 There is a very successful ICT department with strong demand for the
subjects at GCSE and A Level and an excellent performance record.
 ICT is used very effectively with a number of after-school Learning
Support groups.

Evaluation

 A lot of progressive work has been done to develop ICT across the
curriculum but too many gaps remain and pupils' competence across the 5
skill areas is less consistent than we would like them to be.
 ICT skill levels remain variable across the school and at the point of entry.
There is a case for establishing discrete provision in KS3 to address this.
 Training for the IT technicians is needed in use of new technologies.
 Technicians should be supplied with i-pads to facilitate development
 Enthusiasm for, and competence in, the use of mobile technologies
remains very uneven among staff and this should be addressed through
training and sharing good practice over the three years of the development
plan so that all pupils can access the same sorts of learning support that
these technologies open up to them.
 The Leading Learning Working Party is embracing the use of ICT as a
critical strand of effective learning support and this is helping to inform
some departments about effective ICT- based strategies for raising
standards.
 Pupils and teachers highlight access to ICT facilities as an on-going
problem.
 Provision of ICT courses at GCSE and A Level is going through change
and the school is liaising with HE and industry to chart the best way
forward in terms of course provision.
 Use of e-mail has developed without a policy guideline leading to
impaired communication and creating excessive distraction for staff.

Evidence: ICT audit, ICT policy,
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Priorities for improvement
 Improve ICT access for individual pupils and classes through more effective prioritisation of need and introduction of BYOD and additional after
school access.
 Seek to recruit an ICT placement student each year for the school
 On-going training for staff to be led by the ICT Working Party. Focus on use of mobile technologies in teaching and learning.
 Develop use of SIMS Discover by middle and senior leaders to facilitate more speedy and accurate identification of trends and earlier interventions.
 Provide discrete ICT classes in KS3 to ensure that skills are consistently developed to acceptable levels. (Based on Desirable Features on CEA
microsite)
 As our KS2/3 transition work with primary schools develops, extend our work into ICT in order to help address issues of consistency, continuity and
progression in pupils’ ICT competence.
 Establish an Apple network for the music department.
 Develop the use of Fronter and provide training to staff
 Develop the after-school coding club
 Review formal ICT / Software Systems Development and Computing provision throughout the school.
 Train all staff in use of mobile technologies and in programming for ICT teachers.
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SECTION 3
School Finances and Other Resources
3(a) Summary of the school’s financial position

Income
Expenditure
Surplus / Deficit

2015-2016
6,486534
6,716,431
(229,897)

Statement
The school has faced a challenging financial position over the past five
years and substantial changes have been effected to bring down staffing
and operational costs. The deficit is now projected to continue beyond
2018. The school is working on plans to eliminate this and a profitable
school meals service will contribute significantly to this.
Substantial savings have been achieved through reductions in both
teaching and non-teaching staff (savings of £450,000 p.a. achieved since
2011) and it will be a challenge for the school to absorb further staffing
reductions without impacting on curricular and extra-curricular provision.
Funds have been earmarked each year for staff development and built into
each year's projections so as to ensure continued investment. Greater use
has been made of in-house training.
The school has been able to partly resource some aspects of the SDP such
as Learning Support through the DED funded Neighbourhood Renewal
Schemes. The shared teacher employed under this scheme works with our
Assisted Study Club and Summer Catch-up scheme. These resources have
been included in financial projections. The new Signature project for SEP
has also been directed towards literacy support and staff development. All
of these funds are ring fenced for teaching and learning and staff
development. A significant donation was secured to fund a study skills

2016-2017
6,020,179
6,233,102
(202,923)

2017-2018
5,918,215
6,120,108
(201,893)

Evaluation
The school employs a full-time bursar who reports to the Principal and to the
Finance sub-committee of the Board of Governors. The finance committee
reports to the Full Board at each meeting.
Internal and External audit is conducted twice per year by Cavanagh Kelly
Accountants and the most recent audit shows that the school is compliant with
regulations.
Budgets are set for each department and these are monitored and reduced in line
with budget reductions.
There is a robust system of controls in place around school purchases with highlevel authorisation.
A very significant budget deficit is attributable in large part to the enforced
reduction in school enrolment, which is expected to reach 1320 by 2018.
A new 5-year financial plan is being prepared taking into account all dimensions
of school costs to eliminate the deficit. We expect school maintenance costs as
well as heating and lighting costs to diminish considerably on moving to the new
school in 2018.
In addition to the normal running costs of the school, we have continued to
allocate funding towards Staff development, ICT development, tackling underachievement, supporting pupils with special needs and mental health needs,
communicating with stakeholders and providing a broad range of extra-curricular
22

programme over two years from 2014-2016.

opportunities.
We actively seek ways to attract additional funding to meet some of these costs.

3 (b) Priorities for Improvement and the planned use of the schools projected resources during the period covered by the plan in
support of actions to bring about improvement in standards
Priority Area
Staff Development
Staff well-being
CEIAG
Literacy, Numeracy & ICT
Facilities
Assessment and use of data
Curriculum Provision
Learning Support
Shared education

Details

Cost 2015-18

Whole-staff training in differentiation, AFL, Effective learning Skills, SEN
Middle leadership and senior leadership training
Bart McGettrick, Shane Martin, Mindfulness training
Training, including benchmarking, facilities, resources.
Training in programming and coding, provision of i-pads, AppleMac server.
Training in literacy with Kate O’Hanlon
Provision of lockers (Year 1 only)
Provision of suite of baseline tests from GL Assessment
BTec fees, Substitute cover for staff information / training
After-school classes, Easter revision, Weekend study groups
Funded through SESP grant from DENI
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£ 3,000
£ 1,000
£ 4,000
£10,000
£ 300
£20,000 (rental to recoup cost)
£17,000 per year
£ 4,000
£ 7,000 (partial support from DSD)
£15,000 (Fully funded)

SECTION 4
An assessment of the extent to which the school has met or revised its key targets or progress in the previous School Development Plan
Area For Improvement

Summary of objectives set

Teaching & Learning
.

Embedding AFL across the curriculum. Focus on
marking for improvement and pupil self-evaluation.
Establish a Working Party to lead change in
approaches to T&L

Status

Independent learning: Training on teaching Thinking
Skills to shift the focus of teaching towards developing
higher quality thinking and more independent learning
among pupils.
Literacy Numeracy and ICT

Assessment

Departmental focus on implementing whole school
strategies.
Introduce Progress in Mathematics test
Develop on-line learning beyond basic use of VLE and
begin roll out of mobile technologies.
Establish a Working Party to lead change in use of ICT

Improved methodology for target-setting
More effective integration of individual, whole-school
and departmental target-setting.
More effective use of data to facilitate measurement of
value added for each pupil.
Begin to use CAT tests to add context and insight to
internal assessments.
Use assessment data to identify under-achievement
more quickly and more accurately.
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0

10

Refresher training completed for all staff with C Harrison in Feb 2014.
Good progress but needs to remain a priority to drive improvement in standards.
Working Party established and some good initial work done. Dissemination of
good practice begun.
0

10

Fairly well embedded across all schemes and evident in classroom practice.
Training completed but impact stymied by poor quality of delivery. Some good
use made of ideas to develop better approaches at department level.
0

10

Largely met but some instances of poor literacy still present in the school and
effective implementation of literacy strategies remains uneven. Spoken and
written English remain priorities. Not all departments apply marking of literacy
in a consistent way. Excellent practice in the English department but less
consistent within other departments. PIM introduced and being used to
effectively identify and address under-achievement. New numeracy coordinator
appointed.
Very effective ICT working party established and dissemination of good
practice has been very good. Financial constraints permit only limited i-pad
rental.

0

10

Good progress made but much work needed on building a
comprehensive whole-school approach to effective use of baseline,
comparative and tracking data to achieve earliest identification of pupil
need and provide the best measures of school performance.

Learning support

Raising Standards

To improve on rates of early detection and implement
more effective and earlier intervention methods

Performance targets at GCSE and A Level

0

10

On-going progress in this area. Very significant work being done to tackle
under-achievement but evidence that the school has had to move more resources
to rescue pupils at KS4. Peer mentoring and study skills introduced. Key Stage
2/3 transition addressed by new Induction programme.
Critical area for next SDP.
0

10

Met in 2012-13 but not in 2014. % of pupils achieving 5 or more passes at
Grades A* -C including English and maths declined in 2013 and 2014. This is a
priority for improvement.
A Level performance dipped significantly in 2014, although internal tracking
did predict that this cohort would perform below the standard set in previous
years. 2015 A Level outcomes were above target but GCSE 5 incl English and
maths was below. This is a priority for next SDP.
Curriculum

CEIAG

Launch new vocational courses through SouthWest
College.
Launch Mandarin classes.
Work towards full delivery of the entitlement
framework
Develop links with STEM businesses and universities.

0

10

Engineering BTec running very successfully. Agriculture and construction
provided for. Mandarin successfully established.
The school now surpasses the entitlement framework requirements.
0

10

Very effective links developed with a range of businesses and both universities.
Focus need to move to creating more effective personal career planning and
ensuring that all pupils can benefit from these links in a coordinated way.
Financial management

School Communication

Staff development

Restructure administrative function:
Reduce operational costs and improve the quality of
service to staff, pupils and parents.
Root and branch analysis of costs with a view to
eliminating unnecessary costs and restructuring where
possible.
School website and school publications revised to
reflect a shared understanding of the school’s ethos and
vision.
Training for pastoral teams

0

10

Previous targets were achieved but the financial situation has not improved
because of further cuts to the school budget, most significantly due to the
enforced reduction in pupil numbers. In addition, nationally agreed pay
increases and increases to NICs have had to be paid from the school budget.
0

10

Consultations with pupils and governors completed and all formal
communications considerably enhanced.
0

10

Only partial progress in these specific areas but overall whole school training in
AFL and Thinking Skills completed, while a wide range of training completed
in subject-specific areas. Training on identification of emotional and mental
health issues completed. SEN training completed. Comprehensive whole-school

Middle Leadership training
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training on all aspects of the Form Tutor will now be prioritised. Middle
leadership training only partially completed. More systematic approach to be
developed.
Restructuring of Leadership
Teams

Review of roles against need and redesign of
functions and communication structures.
Review of all Teaching Allowances.

Pastoral care

Improve culture of positive behaviour

Pupil voice

Extend the role of the Student Council to consider
learning issues.
Introduce surveys of pupil views

0

0

School Improvement
Curriculum, ICT, Positive
behaviour
Accommodation and facilities

10

Groundwork completed and new positions for Leading Assessment and Leading
Learning created. Leadership of public examinations restructured. Sixth Form
AST role adjusted. On-going reform needed to provide better support to the
middle leadership team and focus the team more closely on the tasks of raising
standards and school improvement.
10

Working party established and classroom rules agreed through consultation.
Revision of code of conduct begun. Review of roles and responsibilities within
the pastoral structure to be addressed in next SDP.
0

10

Student council involved in developing reading spaces at lunch time.
Pupil surveys conducted on CEIAG and in 2015 all pupils surveyed on every
aspect of school life

Establish working parties to lead improvement in kay
aspects of school life.
Planning for new school and completion of essential
remedial works to existing school
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0

10

Working parties established and good progress made. Limited time for meeting
has curtailed potential development in some cases.
0

10

All planned works completed. Serious inadequacies remain but will be resolved
with provision of new building.

SECTION 5
An assessment of the challenges and opportunities facing the school
The school has faced on-going budgetary pressures arising from reductions in the annual grant combined with a forced downsizing of the school
to 1320, in line with the DENI area planning. This continues to necessitate redundancies from teaching, administrative, technical support,
catering and cleaning staff. Substantial savings have been effected over the past 5 years but this development plan must be delivered in the
context of continued reduction in the school budget and, therefore, continuing staffing reductions. This may cause a threat to the school’s subject
offer. The size of the Senior Leadership Team has been reduced and this necessitates continued restructuring of management to provide the best
blend of support to the principal. These pressures, in turn, impact upon staff workloads and staff well-being.
In addition, the age profile of staff is increasing and with fewer younger teachers and a significant number of teachers in the latter stages of their
career, sustaining change and maintaining attendance rates become more challenging.
School facilities remain a serious challenge but it is expected that a new building will be operational by the close of this three-year plan. This
continues to present challenge for the Governors and the principal in terms of the time commitment needed to ensure the building programme is
completed to the required standard.
The intake profile of the school from 2005 – 2014 had become much broader (A-C2) and this has made the task of maintaining GCSE and A
Level standards relative to the overall Grammar school standard more challenging.
Challenges
Budgetary pressures
Staffing reductions
Maintaining and enhancing staff well-being
Expanding effective use of mobile technologies
Maintaining GCSE and A Level standards
Maintaining a full range of extra-curricular activities
Maintaining focus on raising standards
Meeting the emotional and mental health needs of pupils
Shifting the balance of learning support from rescue towards
prevention, especially at KS3

Opportunities
Committed and forward thinking staff with strong child-centred focus
Well-developed curriculum provision that exceeds the entitlement framework
Strong links with other post-primary schools and the local community
Culture of tackling under-achievement
Culture of regular assessment and reporting
A pro-active and committed Board of Governors with good financial, construction,
business and legal expertise
Building leadership capacity through the staff development programme
Well-developed counselling service that is integrated into the pastoral structure.
Newly appointed School Business Manager
Restructuring of leadership team to more effectively deliver school improvement.
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SECTION 6
Arrangements made by the Board of Governors, in consultation with the principal to monitor, review and evaluate progress made
against the School Development Plan
Statement
Evaluation
 The principal presents the School Development Plan to the Board
 The Board of Governors maintains a close interest in all aspects
of Governors and provides an annual update on progress.
of school progress and relies largely upon the principal for
information and analysis.
 The Board of Governors scrutinizes key aspects of the plan and
seeks explanations with respect to school performance data
 The Board exercises an effective challenge function on key areas
of school performance but this is currently limited to engagement
 The Board of Governors seeks and reviews annual reports for
with the principal
post-holders and key leaders in the school
 A significant amount of Board members’ time is required on
 The Board seeks annual reports on and closely scrutinizes,
appointments, new building, finance, flexible working /
safeguarding,
redundancies and behavior, leaving little for direct involvement
 The annual report of the Board of Governors provides a
with teaching and learning issues.
summary of the main achievements and challenges of the school
 All Board members are engaged on sub-committees and all give
each year.
extensive amounts of their time to school matters.
 Opportunity to focus on teaching and learning issues is limited.
Priority for Improvement
 The school development plan will be given priority on at least one meeting per year.
 A new Teaching and Learning sub-committee will be created to engage more directly with staff and pupils and gain more direct and
comprehensive understanding of school strengths and challenges and to contribute to school improvement through this process. Additional
members will be co-opted onto the Board to assist in this work, including a person with expertise in school improvement

.
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SECTION 7(a)
Three Year School Improvement Plan 2015-2018
Priority 1: Assessment

2015-2016
Data All Key Stage 3 pupils will have been
assessed using PTE, PTM and CAT assessments
by end of Term 1.
Departmental & pastoral teams begin using
baseline data along with internal assessment data
and teacher judgement to review pupils’
performance over time.
Departmental teams begin to use all available data
to review the efficacy of internal assessments and
modify tasks for future use to make them more
accessible or more challenging as required.

2016-2017

2017-2018

Lead the development of value-added as the main
indicator of pupil and departmental performance.

Data is understood by all and used effectively to
help form a whole-pupil view and to enable more
effective interventions.

Pupils in all Key Stages to take part in baseline
assessments in Term 1.

A comprehensive model of value-added
measurement is operating across the whole school
to raise standards.

Roll out the use of Pupil Attitude to Self and
School (PASS)Surveys with year 8 and other pupil
groups as appropriate so as to more effectively
identify pupil learning needs and take appropriate
actions to raise performance.
Implement and evaluate changes to the internal
assessment arrangements.

Departmental teams use all available data to more
effectively establish performance targets with
individual pupils and to contribute to whole-school Develop more robust target-setting across all year
groups, making use of full range of data.
target-setting.

To raise awareness of value-added and to begin
developing value-added measures for the whole
school.

To collate fully comprehensive school
performance information including FSM, SEN and
other pastoral data so as to better inform efforts to
raise standards.

Review current internal assessment arrangements
and tasks to ensure that they provide reliable and
timely information relevant to the 21st Century.
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To have internal assessment arrangements in place
that are robust, consistent across all departments
and each Key Stage and fully understood by
pupils, parents and teachers.

Priority 2: CEIAG

2015-2016
To raise confidence among pupils and parents with
respect to the CEIAG programme as delivered in
the school.
Refresh Schemes of Work and ensure consistency
of practice within the department
To raise the profile of cross-curricular CEIAG to
ensure consistency of approach and
comprehensive coverage

2016-2017
Develop and extend significant annual CEIAG
events for pupils and parents
To begin bench-marking against careers
departments in similar schools.
To establish a system that significantly improves
pupils’ access to work related learning and work
experience.
Promote continuous professional development
among careers staff

Review timetable provision for careers education
Initiate quality assurance processes for CEIAG

Comprehensive quality assurance of CEIAG
introduced including evaluation of the role of
external agencies

Initiate leadership training for the department
Review and update schemes and lessons s in light
of changing demands and quality assurance
information and in response to student and parent
surveys of 2015
Review timetable and staffing provision for
careers education.
Introduce some formal careers provision at Year
11
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2017-2018
Conduct a comprehensive audit of careers
provision and consult stakeholders on quality of
provision and delivery.

Priority 3: Curriculum Provision
2015-2016
To investigate in-house provision of BTEC
level 3 qualifications in ICT, Business studies,
Sport and Performing Arts
To review compulsory subjects at KS4

To raise standards in ICT across KS3 to
ensure that levels of progression are being
addressed across the curriculum
Review of procedures for admission to Sixth
Form

2016-2017

Introduce optional language at KS4

2017-2018
Expand provision of Applied A Level / Btec
level 3 courses in line with student need so as
to have at least three distinct pathways
available to Year 13 students for September
2018, based on accurate data and careers
information.

Evaluate Year 8 ICT scheme and amend
appropriately
Introduce ICT baseline testing

Introduce Applied Science to Post 16
curriculum

Launch new Applied Level 3 qualifications in
Sports and Performing Arts
Investigate Applied Science as a level 3 option
Investigate BTEC ICT level 3 programme

Review of new procedures for entry to Sixth Form
and amendment if appropriate.
Review provision of subjects for which demand
is consistently fewer than 10.

Improve provision of discrete careers
education classes to provide better coherence
and continuity in the overall CEIAG
programme.

Evaluation of discrete careers classes and
suitability of schemes
Develop at least three post-16 pathways for pupils
achieving between 10 and 15 GCSE points
Review compulsory language requirement at
GCSE
Review Year 11 GCSE modules
Review retention rates at Year 12 and 13 along
with associated policies and procedures and agree
targets for 2017
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Introduce ICT BTec qualification
Develop at least two distinct pathways for
GCSE pupils based on internal tracking data
and careers information.
Review impact of optional language at GCSE

Priority 4: Staff Development & Staff Welfare
2015-2016
Establish a School Improvement Team to
identify deficiencies in school systems and
procedures and to bring forward ideas for
implementation.
Review Management Structure and identify
training needs
Develop, through consultation, an updated
staff well-being strategy to include activities
that directly address staff well-being issues.

Develop a set of leadership standards for the
school and communicate these clearly to
staff.

2016-2017
2017-2018
Develop programme of staff well-being / staff Survey staff to determine welfare needs and
development programme
assess morale, workload, appreciation of staff
achievement, opportunities to bring forward
Establish a School Improvement Team to
ideas, job satisfaction
identify deficiencies in school systems and
procedures and to bring forward ideas for
implementation
School Improvement Team report to staff and
.
consult on future role and operation of the
team.
Training programme on Leadership

Form a SLT sub-group to develop a more
coherent and strategic approach to all
elements of staff development.
Present revised Management Structure for
consultation.

Develop a training programme for middle and
senior leadership and those aspiring to
Introduce opportunity for coopting staff
leadership positions.
members onto the SLT for a fixed period
Develop a new Staff Development Policy

Create a new Board of Governors subcommittee to closer working with staff.
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Review training needs and management
structure

Priority 5: Teaching & Learning
2015-2016
Maintain and develop a Leading Learning
Working Party to drive change in teaching
and learning

2016-2017
Differentiation is evident in all subject areas
and is helping to mitigate barriers to learning.

All teachers to be provided with staff
development opportunities on differentiation
so that clear differentiation strategies become
embedded in all departmental policies and
schemes and in classroom practice.

Provide study skills for new Year 8 as part of
induction programme

AFL: To address inconsistencies in the
implementation of Marking for Improvement
and Pupil Self-Evaluation
Clear differentiation strategies embedded in
all department policies and schemes.

Begin to embed study skills into teaching
programmes

Study skills programme extended into Year 9

Continue to develop Student Leading
Learning Working Party

Study Skills training for staff and Sixth Form
Pupils by end of Term 1.
Introduce Study Skills programme for Year 8

Continued development of tailored learning
support according to need.

Assisted Study Club for Years 8-10 in
operation in Term 1

Extend Assisted Study Clubs into KS4

Develop the mentoring programme to support
Year 8 pupils in Assisted Study Club and
Year 11 and 12 pupils as required in core
subject areas.

To ensure that effective intervention strategies
are shared with all staff and become integrated
into normal classroom practice.
33

2017-2018
Study skills programme extended into Year
10

All teaching programmes have study skills
embedded in delivery.

Extend Collaborative learning groups across
the entire Sixth Form

Establish a Student Leading Learning
Working Party
Collaborative learning groups established
across a minimum of 5 A Level subject areas

Extend Collaborative learning groups to 10
subject areas.
Develop focused learning support programme
as a core strategy for raising standards

Continue to develop tailored individual
learning support programmes in response to
need.
Begin “lunch-time catch-ups” for Junior
pupils falling behind in maths
Extend learning support across the holiday
periods accompanied by re-testing in order to
raise achievement
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Priority 6: Literacy and numeracy
2015-2016
All departments complete literacy and numeracy audits
and set targets for implementation

2016-2017
Extend use of baseline assessment tools into KS4 to
assist with tracking improvement and targeting
interventions effectively.

Set PTE, PTM and CAT baseline assessments and
Accelerated Reader programme for Key Stage 3
pupils. Use these to provide analysis to relevant staff
to facilitate more prompt and accurate interventions.

Departmental audits of literacy and numeracy
completed by March 2017

Raising standards in writing at the end of Key Stage
3(Year 10

Focus on improving writing skills. Year 10 and Year 11

Focus on improving Talk to Learn and Marking for
Improvement (SPG errors)
Continued support for underachievers in their
transition from KS3 to KS4
Establish coherent baseline assessment for numeracy
across KS3
Numeracy; Establish Year 8 mentoring scheme

Extend partnerships to two more feeder primary schools
and begin detailed work on developing joint strategies
for literacy and numeracy

Avail of any literacy and numeracy support
programmes that become available through the EA or
other funded sources. Continue to work with the ALC
sub-committees.

Develop a whole school culture of taking
responsibility for developing numeracy across all
curricular areas.
Initiate meetings with principals of at least 4 main
feeder primary schools to establish professional
working relationships with a view to raising standards
in literacy and numeracy
Continue to work with initiatives designed to raise
standards in literacy and numeracy: CPD project, ALC
literacy and numeracy sub-committees; Area Learning
Mentor scheme.
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2017-2018
Whole school use of baseline assessments to
accurately assess and track literacy and numeracy
progress.

Full school audit on literacy and numeracy to assess
progress over three years and set future objectives.

Priority 7: Sharing Education Programme
2015-2016
Consolidation of shared subject participation
from SEP 2 at Post-16.

SLT interaction developed: 6 planning
meetings; 2 each for Principals, VPs and SLT.
Strategic priorities refined. Staff, pupils and
governors informed of vision.

Parents invited to all PTMs in partner school.
History conference for A level pupils; Art
exhibition for Yr 12-14 pupils. Joint Dof E
expedition for Year 11 pupils; One evening
class in art for parents completed.

2016-2017
SLT capacity building initiated with RTU
Steps into Leadership or similar. Extended
Leadership Team concept developed in both
schools for middle leaders. Joint CPD
developed. Governors meet to examine
shared facilities.

increase numbers of subjects offered as
shared classes at post-16 from 6-8 with
STEM focus. Expand shared extra-curricular
provision at Year 11; 20 pupils per school
involved in Duke of Edinburgh scheme.

2017-2018
Shared education opportunities for Years 8-10
opened up through literacy and study skills.
Numbers of shared subjects increased from 810 with STEM focus.

Literacy and study skills embedded with staff
and pupils. Shared outreach to feeder primary
schools beginning.

New cultural activity for pupils e.g. music,
languages. First Aid evening class for parents
/ community. All stakeholders consulted in
review of Shared education activities.

Literacy / study skills programme piloted in
both schools with staff and pupils
Staff training programme for joint literacy /
study skills. Staff assigned to roles. Initial
training of pupil mentors.

New sports tournament for KS3 pupils.
increased provision for pupils of each school
to access school facilities. Second Art evening
class for parents.
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Placement in partner schools for 2 members of
Senior or middle leaders who have completed
leadership training. Shared staff development
programme embedded. Shared facilities in
operation.

Priority 8: Managing behaviour to maximise learning in the classroom
2015-2016
Develop the school Induction Programme for
Year 8 pupils
To work with the e-safety officer to develop a
new on-line e-safety policy

Initiate a whole-school strategy of promoting
positive behaviour on the school website

2016-2017
To train all Year 13 pupils as pastoral mentors
to work with Year 8

2017-2018
To establish an evaluation process for
reviewing the effectiveness of behaviour
management through use of data

To develop the use of SIMS Discover to assist
in analysing trends, assessing the effectiveness To review and update procedures for dealing
of procedures and informing school
with inappropriate use of electronic devices.
improvement measures.
To review and update the pastoral training
programme

Pastoral Training
Review the role of SIMS reports and conduct
logs as a means of managing behaviour. Agree
on revised procedures.
To review the Year 8 Induction programme
Clarify and update roles and responsibilities of
all staff with regard to managing behaviour
To lead training for staff in the
implementation of on-line safety p rocedures
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Appendix 1

Action Plans

Area for improvement: Assessment – Value Added
Current position: An objective in 2015-2016 was, “to raise awareness of value-added and to begin developing value-added measures for the
whole school.” Residuals are understood by teaching staff for GCSE Level and A Level and these are a key part of each departmental result
analysis in August. Chance predictions based on GCSE scores are used for AS Level and A Level. In 2015-2016, Year 11 Form Tutors and
teachers were given CAT predicted grades for GCSE Level for the pupil they teach. However, value added and chance predictions need to be at
the fore of pastoral and departmental meetings throughout the year.
Target for
improvement
Lead
the
development of
value added as
the
main
indicator of pupil
and
departmental
performance.

Actions to bring about
Improvement

Success Criteria

Provide all teaching staff
with baseline testing data
(CAT scores and CAT
predicted grades) and chance
prediction data (SIMS) as
soon as possible. [Data is
used to enhance teaching &
learning].

Value-added will be understood by
pupils, parents and teachers (following
on from training on baseline testing).

Whole staff training on the use
of baseline data to place in Term
1.

Use of baseline data and
chance
predictions
by
teachers, throughout the year
(e.g. departmental meetings),
so that there is a development
of teachers’ understanding of
value-added.

A distinction is made and understood by
teachers on the difference between
‘standards attained’ and ‘progress made’
Teachers will aspire to add value to
pupils, and learn from the data they use.
Every pupil is expected and encouraged
to achieve their full potential.
Value is added to all pupils: Underachieving pupils are challenged at every
level; low-achieving pupils are supported
and encouraged to achieve their very best
so that value is added.
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Staff

Monitoring &
Evaluation

All staff

Monitor pupil and
departmental
(external) results
against baseline
data and school
(internal) results.
Use feedback and
suggestions from
all members of staff
involved as to how
this whole process
could be improved.
Use 2016-2017 to
inform planning for
2017-2018.

Resources /
Costs

Timescale
Ongoing
throughout
2016-2017.

Area for improvement: Assessment – Baseline testing
Current position: In 2015-2016, the objective, “All Key Stage 3 pupils will have been assessed using PTE, PTM and CAT assessments by end of Term
1” was partially achieved. Key members of staff received training from a GL representative in January 2016 and all members of staff received
‘Differentiation’ training (with links to CAT data) in May 2016. Years 9 and 10 sat Cognitive Ability Tests in June 2016 and this data will be utilized in
September 2016 to enable teachers to plan effectively for 2016-2017. In addition Year 11 pupils sat Cognitive Ability Tests in January 2016.

Target for
improvement
Pupils in all Key
Stages to take
part in baseline
assessments in
Term 1.

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Disseminate the data generated from
the baseline testing to all members
of staff so that it can be utilized and
incorporated
into
planning.
(especially CAT group reports and
Combination reports) [Data is

Pupils in all key stages will have
been assessed using PTE, PTM and
CAT by the end of Term 1. Data
(especially CAT data) will be
disseminated in hard copy (in
teaching group format) to all teachers
so that they can consider its
implications for teaching and
learning and compare with their own
assessment data.

Input from
MF, BL,
AM & LB to
set up
testing.

Use
feedback
and
suggestions from all
members
of
staff
involved as to how this
whole process could be
improved.

Year 2 of
‘Complete Digital
Solution’ (£17500).

All teachers
will actively
be involved
in utilizing
the data.

Use 2016-2017 to inform
planning for future years
with a view to integrating
baseline testing as an
integral part of the
induction process for
each year group.

used to enhance teaching &
learning].
Whole staff training on the use of
baseline data to place in Term 1.
Early identification is critical in
assisting the coordinators and
relevant teaching staff to further
develop rigorous and targeted
mechanisms of intervention for the
low achieving and under-achieving
pupils. Early identification of
unusual/unexpected potential is
equally important.
Promoting and sharing
practice in utilizing the data.

good

Management and review of the
school’s approach to base-line
testing will inform planning for
2017-2018

Teaching staff will develop their
confidence in their understanding
and use of baseline data in
planning for teaching and learning.
Literacy and numeracy support
will be put in place as soon as
possible for the pupils who need it.

Sharing of good practice in
departmental and pastoral teams will
consolidate the lessons learned from
the training in Term 1.

Ongoing
monitoring
and
evaluation throughout 2016-2017
will lead to better planning for
2017-2018.
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Technical
support
required
from ICT
technician.
Senior
pupils will
assist with
intervention
strategies.

Measure the effectiveness
of
the
intervention
mechanisms by re-testing
pupils
after
the
intervention
strategies
have been put in place.
Mechanisms
of
intervention
to
be
modified
for
the
following year to make
these more effective.

Whole staff
training on the use
of baseline data.
Use of ICT rooms.
Technical support
required from ICT
technician.
Disruption to
teaching and
learning in Term 1
while testing is
being carried out.

Timescale
Testing Beginning
of Term 1
for testing.
Training in October
2016.
Use of Data
- Data to be
utilized in
Terms 1, 2
and 3.

Area for improvement: Assessment – Pupil Attitude to Self and School (PASS)
Current position: Key members of staff received some training on PASS and the Year 8 and Year 11 (2015-2016) results were used in a very
limited way by these members of staff. PASS results were disseminated to the Year 8 & 11 tutors and to the Heads of Year 8 & 11.
Target for
improvement

Actions to bring about
Improvement

Roll out the use of
Pupil Attitude to
Self and School
(PASS) Surveys
with Year 8 and
other pupil groups
as appropriate so
as to more
effectively identify
pupil learning
needs and take
appropriate
actions to raise
performance.

Pupils will complete PASS
surveys at an appropriate
time in the school year and
results will be made
available to relevant
members of staff.
Areas of concern identified
in the PASS survey will be
actively targeted in any
intervention mechanisms.

PASS data will be
analyzed alongside CAT,
PTE and PTM and vice
versa.

Success Criteria
Relevant members of staff
will be made aware of the
PASS results.
Form Tutors will use PASS
data to plan their form tutor
interview; these interviews
will be data focused.
Form Tutors to liaise with
subject teachers if areas of
concern are identified (e.g.
barriers to
attainment/progress).
Intervention mechanisms
arising from PTE and PTM
will take PASS data into
consideration.
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Staff

Monitoring &
Evaluation

Pastoral
teams to
take a lead
role.

Ongoing monitoring
and evaluation
throughout 20162017 will inform
planning for 20172018.

Resources /
Costs

Timescale
Ongoing

Area for improvement: Assessment – Internal Arrangements
Current position: In 2015-2016 the objective, “review current internal assessment arrangements and tasks to ensure that they provide reliable and timely
information relevant to the 21st Century” was consulted upon (especially at the end of the academic year) so that improvement planning could take place for
2016-2017. HODs reviewed tasks for Year 8 and for other year groups as appropriate. Results from pupil surveys indicated that there can be assessment
overload at certain times of the year. The assessment schedule was removed from the pupil planner to allow for time to develop tasks. Some good progress
was made in Year 1.

Target for
improvement
Implement
and evaluate
changes to the
internal
assessment
arrangements.

Actions to bring about
Improvement
Less focus on key-in deadlines and
more focus on analysis, interpretation
and utilization of the data. More
keying-in to be done throughout the
year so that meaningful monitoring
can take place: Explore the possibility
of traffic lights on Assessment
Manager utilizing baseline data so
that there is a robust focus on
tracking and monitoring of
individual pupil progress (which in
turn links to value added).
Use the data to inform lesson
planning so that teaching supports
low achieving pupils and challenges
under-achieving pupils.

Success Criteria
The creation of an assessment system,
especially for Year 8, which provides
accurate, timely information and
feedback which:

Staff understand;

Supports teaching;

Enables pupils to understand
fully what their strengths and
areas for improvement are so
that they can improve.
A balance is struck between formative
and summative assessment.

Staff

Monitoring &
Evaluation

Resources /
Costs

All staff

Use
feedback
and
suggestions from all
members of staff involved
as to how this whole
process
could
be
improved.

Training for
Assessment Manager
required for M Fahy
and ICT technician.

Ongoing monitoring and
evaluation throughout
2016-2017 will inform
planning for 2017-2018,
especially for Year 9.

Assessment feedback should inspire
greater effort and a belief that, through
hard work and practice, more can be
achieved. (Setting high expectations).

Departmental and pastoral structures
are highly connected (a data network)
and highly effective in the collection,
analysis, interpretation and utilization
of data.

Pupils asked for feedback
on
the
2016-2017
assessment
schedule
(focus group; pupil voice;
aim
is
to
avoid
assessment overload).

21st century skills and capabilities are to
be taught more intentionally and
effectively so that they can be assessed
more explicitly.

Time set aside for
reviewing progress and
setting targets.

Collapse of timetable
to help pupils evaluate
progress and set
targets.

Creation of a new Assessment
Schedule booklet to help pupils
evaluate progress and set targets.

Creation of a new assessment booklet for
2016-2017.

New Pupil Assessment
Booklet to be created.

New Pupil
Assessment Booklet
to be created.
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Timescale
Ongoing.

Priority 2: Curriculum Development

Area for improvement: Extend range of applied courses at post-16 to better meet the needs of a wider range of pupils
Current position: New specifications investigated and HODs consulted. Staffing agreed. Consultations with a variety of Examining Boards. Visits to other
schools that deliver new Performing Arts and Sports in the Leisure Industry. Met with chief examiners of both courses.

Target for
improvement
To ensure that the
school offers a
sustainable suite of
post-16 courses
that are capable of
meeting the needs
of all pupils,
including those with
a more modest
GCSE profile.

Actions to bring about
Improvement
Courses launched and
delivered from September
2016

Success Criteria

Staff

Each course attracts a
minimum of 12 pupils and
retains at least 10 into Year
14
The pupils who take the
courses are appropriately
skilled and likely to pursue a
career path linked to the
course.

Curriculum
VP_
Head of
Drama
Head of PE
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Monitoring &
Evaluation
Review numbers and
retention regularly.
Record reasons
where pupils drop
out
Assessment phase
reports.
AS grades

Resources / Costs

Timescale

6 days sub cover
@£167 = £1000
New texts: £600

June 2017

Area for improvement: Review compulsory options at KS4 with a view to developing a more flexible curriculum offer to better meet the needs
of some pupils who find languages challenging.
Current position: A modern language is compulsory at GCSE for all pupils. They choose from French, Irish or Spanish. Growing numbers of
pupils fail to achieve an acceptable level of proficiency in any language by the end of KS3.
Target for
improvement
To develop
restructured
GCSE Options to
include a
reduction in the
number of
compulsory
subjects.

Actions to bring about
Success Criteria
Improvement
 Review current
 Revised subject
position with HoDs
options for
GCSE agreed.
 Consultation with
parents
 Those pupils
who lack
 Consultation with
proficiency /
pupils
interest in
 Consult with Head of
languages
Careers to agree on
choose an
guidance for pupils
appropriate
 Consult with heads of
alternative
other departments
course
which may be affected
 Revised options
by changes.
are reflected in
 Ensure that careers
the 2017
teachers know the
timetable
profile of the pupils
being guided.
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Staff
VP
Heads of
languages
Head of
Careers
All HoDs

Monitoring &
Evaluation
Trial Options Form
to assess uptake &
appropriateness of
choices.
Parental feedback
Feedback from
careers staff and
other departments.
Analysis of final
options

Resources /
Costs
Time

Timescale
January
2017

June 2017

Area for improvement: To review provision of subjects that consistently attract fewer than 10 pupils
Current position: GCSE subjects: Drama,
A Level: Sociology, Music, French,
Target for
improvement
To ensure that all
courses taught are
viable and
sustainable in
terms of long term
class size and
relevance to pupil
needs.

Actions to bring about
Improvement
Review with HoDs ways of
promoting the subjects.
Work with HoDs to help
improve skill development of
pupils.
Survey pupils regarding the
reasons for not taking these
subjects.
Introduce
measures
to
promote pupils’ confidence
in these subjects
Work with the careers
department
to
promote
careers that rely upon these
subjects

Success Criteria

Staff

Sustainable increase
in uptake of these
subjects at GCSE and
/ or A Level.
This should be
reflected in pupil
options in February
2017

VP
Relevant
HoDs
Head of
Careers
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Monitoring &
Evaluation
Preliminary Option
Forms

Resources /
Costs
Time
£100

Timescale
December
2017

March 2017

Area for improvement: Timetable balance and staff deployment
Current position: Timetable distribution and specialist staff deployment are less than optimal because of three unavoidable factors:
Increased collaboration with ALC schools, particularly SouthWest College, increased numbers of teachers working on a part time basis and
staffing reductions arising from reduced financial resources.
Target for
improvement
To achieve better
distribution on
teachers’
timetables so as to
better support them
in their workload
management and
to achieve better
distribution of
classes for pupils
to optimise
learning.
To deploy teachers
more closely
within their areas
of specialism.

Actions to bring about
Improvement
Renegotiation with
partner schools to
achieve optimum
distribution of classes
across the week.
Review of option groups
to minimize distortions
on timetable

Success Criteria

Staff

Reduced stress for
teachers.
Better lesson planning
Better distribution of
homework for pupils.
Sixth Form study time
more evenly distributed
for pupils.

Curriculum
VP
Timetabling
assistant

Review of part time
staffing arrangements to
minimize distortion of
class distribution and
staff deployment.
Review numbers of
teaching groups and class
size.
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Monitoring &
Resources /
Evaluation
Costs
Review of timetables Time
and staff deployment
at critical stages.

Timescale
April 2017
June 2017
July 2017

Priority Area for Improvement 3: Careers Education, Advice & Guidance
Area for improvement: Provision of more frequent and meaningful exposure to the world of work
Current position: Work Experience: current Yr 13 scheme of work includes lessons preparing pupils for work experience. Guidance is available
in careers classes and pupils applying for medicine are allocated places through Charter, the work experience broker.
Events: Information evening held for Yr 12 for first time in 2015 – guest employers delivered presentations on career pathways with a strong
focus on STEM areas.
Individual departments have links to HE personnel and employers relevant to their subject areas. CEAIG events regularly arranged at
departmental level.
Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

To ensure that
every pupil has
direct contact with
several workplaces
or employers
through a blend of
work shadowing,
site visits, or
employer
presentations.
To ensure that such
contact is
integrated into the
pupils’ overall
careers education
plan and forms an
integral part of
their careers
decision-making.

Design a formal work experience
pack to guide pupils through the
process. Pupils required to show
evidence of research, forward
planning, self -evaluation etc.
Pack given prestige through space
for employer feedback, teacher
evaluation and parental signature.
Could also be referred to in form
tutor reports.

 Pupils take responsibility and
show initiative when organising
their work experience.
 Pupils have a tangible body of
useful written work relating to
their work experience
 All pupils have at least one
period of WE complete by the
end of year 13.
 Pupils can articulate the value
of their work experience in their
personal statement.

L King
Teachers
of
careers
All HoDs

Work experience log to
be established in the
careers department
Pupils without WE
interviewed by HOD.
Class teachers carefully
evaluate contents of
work experience packs
and flag up any
concerns to HOD.
Employer evaluations
can be used to give
individual and group
feedback.

Production of WE
Pack

November
2016

Pupils from every year group
experience at least one encounter

L King
SMT

Pupils from every year
group experience at
least one encounter

Events organisation
Hospitality
£2000

Completed by
April 2017

To host

Compile a database of employers
willing to work with the school.
Organise by location and type of
business and send circulars
requesting participation prior to
relevant CEAIG events.
Host more information evenings
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information
evenings for pupils
and parents of
Years 10 and 12 to
afford them access
to quality
information and
advice in advance
of subject options

for Yr 12 covering main growth
areas e.g. finance, agri-food etc.
Offer options for all pupils e.g.
careers in the humanities, FE
options etc. Use Yr 12 ‘Skills to
Succeed’ applications to inform
content of information evenings.
Hold similar event for Yr 10
using current Sixth Form pupils
as well as employers.
Facilitate time for pupils and
parents to question employers.
Promote events through school
website, careers classes and notice
boards.
Invite subject teachers to
information evenings relevant to
their area.
Avail of the learning
opportunities presented by the
new school building project.

Establish formalised channels of
communication between subject
teachers and careers department.
All CEAIG events recorded on
careers calendar and flagged up to
staff.

with the outside world of work.
Yr 13 pupils have a broader range
of companies to choose from for
WE.
Pupils can explain the relevance
of the CEAIG event to their
personal career pathway.
Pupils display greater
decisiveness when making
subject/course choices.
Class teachers can see clear links
between their subject and the
world of work - helping to inform
CEAIG focused lessons.
Improved parent and pupil
confidence in school’s careers
provision.

A culture of communication
between subject and careers
teachers.
All events involving outside
agencies promoted to pupils and
parents as CEAIG -focused.
Parents and pupils are aware of
the breadth of CEAIG activity in
the school.
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Careers
Teachers

with the outside world
of work.
Yr 13 pupils have a
broader range of
companies to choose
from for WE.
Pupils can explain the
relevance of the
CEAIG event to their
personal career
pathway.
Pupils display greater
decisiveness when
making subject/course
choices.
Class teachers can see
clear links between
their subject and the
world of work helping to inform
CEAIG focused
lessons.
Improved parent and
pupil confidence in
school’s careers
provision.

Template for pupil
evaluation of CEAIG
related events provided
to departments.
Results of evaluations
collated by HOD.

Area for improvement: Pupils learning experiences in careers classes
Current position: Pupil survey of 2015 highlighted challenges for pupil engagement.
The fact that careers education is not formally assessed presents some challenges regarding student perception and motivation.
Schemes of work were refreshed for KS3 and KS5. Student focus groups in June revealed levels of dissatisfaction regarding length of time spent on research in ICT suites.
Progress File not currently used in the department.

Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

To ensure that
careers lessons
are wellstructured,
progressive and
challenging.
To ensure that
pupils’ enjoy
and are
stimulated by
their careers
lessons

Review schemes at departmental level.
Teachers agree priorities for each year
group and a clear and identifiable
pathway of progression outlined.
Scheme of work completed for year 12.
Supplementary/revised lessons trialled
in different year groups.
Every lesson follows clear AFL format.
Lessons accommodate differentiation
strategies.
Lessons support cross-curricular targets
such as literacy, oracy, research and
presentation skills.
Every lesson makes clear links to the
world of work and encourages pupils to
articulate this connection for
themselves.
All major tasks are accompanied by
success criteria.
Rewards for excellence are in place.
Review how progress in careers is
reported on.
Consider new software package to
assist research at KS5.
All ICT tasks should be carefully
planned to avoid dead time and lack of
focus in IT suites.

Pupils understand and can articulate how
their classroom activities relate to the world
of work.

L King
Careers
staff

. Pupils complete
evaluation at the
end of each topic.

Time
Development of
new KS3/4
teaching
materials
DEL Website
Company and
university
websites
Progress File
resources

June 2017

Pupils can identify the employability skills
they are developing and explain the value of
these skills.
Pupils can identify a clear pathway of
progression as they move from year to year.
They do not mistake development for
repetition.
Pupils record their progress in a structured
and meaningful way.
Pupil progress files have real value in
offering a profile to teachers and helping
pupils make decisions.
The ablest pupils in the class are
appropriately challenged.
Pupils enjoy their careers lessons.
Pupils view their careers education as useful
and important.
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Pupil
understanding
assessed through:
-a range of
questioning
strategies
employed during
plenary
-comment box
-teacher assessed
homework tasks
Class teachers
review pupils’ eprogress files and
refer any concerns
to HOD and form
tutor.

Careers Planner
IT Package

Pupils regularly record achievements in
e-progress file.
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Area for improvement: Cross-curricular delivery of CEIAG
Current position: Audit of 2014 revealed significant variation in the extent and depth to which CEIAG is addressed throughout the school at
departmental level.

Target for
improvement
To ensure that
cross-curricular
CEIAG is
mapped and
forms part of a
coherent
programme to
which all pupils
have access at
the relevant
points in their
development.

Actions to bring about
Improvement
 Follow-up audit carried out to form
current picture of whole-school
CEAIG provision.
 Audit reviewed at departmental level
and targets set accordingly.
 HOD observes CEAIG lessons over a
range of departments.
 Good practice disseminated. Support
offered where required.
 Careers lessons complement whole
school priorities such as differentiation
and literacy.
 A dedicated CEAIG area on the school
website is promoted and maintained,
giving pupils access to careers
calendar and information on upcoming
CEAIG events.
 Promote the pastoral potential of
careers as one method of supporting
disaffected pupils.
 Invite subject teachers to CEAIG
events relevant to their subject.

Success Criteria

Staff

Monitoring &
Evaluation

Pupils are aware of and can articulate the
potential career pathways stemming from
each of their subjects.

L King
Careers
staff

Results from staff
audit inform
target setting.

Pupils view careers education as a wholeschool priority.
Subject teachers feel confident and
supported in their preparation and delivery
of CEAIG lessons.
Pupils know where to go for the latest
information on upcoming CEAIG events
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Resources /
Timescale
Costs
Administratio June 2017
n costs of
auditing
Time for
HoD to liaise
with other
departments
School
website to
promote
CEIAG

Area for improvement: Professional development of Careers Teachers
Current position: Newly appointed HOD with experience teaching KS5. HOD attended leadership training June 2016.
Staffing of the department is subject to change from year to year.
Department includes former HOD and staff from a broad range of subject areas. This offers excellent diversity but poses challenges for members to work together.

Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

To ensure that
each member of
the Careers
department is
able to avail of
relevant
training.
To ensure that
departmental
knowledge and
practice is upto-date and
consistent with
best practice in
NI

L. King to meet with HODs from other
centres early in the academic year in
order to benchmark against good
practice. Findings shared at
departmental meeting.

Department learns from other centres where
CEAIG is delivered effectively.
Careers teachers have a shared vision for the
department and are clear in the steps
necessary to attaining this.

Follow-up leadership training for
HOD.

Careers teachers feel supported.

Schemes arranged into clear individual
lessons – to offer structure and support
to new teachers

Careers teachers have input into the
formation of departmental objectives and
creative input into course content.

Department agrees on training
priorities.

Teachers feel confident in using their own
subject expertise to broaden the scope of
careers’ provision.

Contact appropriate external personnel
to arrange training.
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Monitoring &
Evaluation

Resources /
Costs
HOD to collate
Substitute
information/ideas Cover for
from other centres
training
and distribute to
department.
Department
members meet
frequently to
discuss teaching
and learning and
the effectiveness
of teaching,
learning and any
new initiatives.
Conclusions and
proposed actions
recorded in the
minutes.

Timescale
June 2017

Area for improvement: The systematic collection and analysis of evidence relating to the provision and quality of careers education in the school
Current position: School leavers’ destinations recorded in prize-giving booklet
Year 13 careers interests recorded on their applications to Sixth Form

Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources
/ Costs

Timescale

To ensure that
there is a
uniform
approach across
the school to
maintaining a
record of each
pupil’s career
planning from
Year 8 - 14

All 16+ leaver’s destinations and
contact details collated on an ongoing
database. Where possible, amendments
are made to reflect annual drop-outs
and course changes.

School can easily get in touch with
individual or groups of leavers.
Data shared with existing pupils where
appropriate.

HoD

Review of data can
reveal important
information such as
decrease/increase in
the number of
university applicants;
success of application
to particular courses,
degree outcomes etc.
Data can be used to
help inform pupil
choices.

Administrat
ion

June 2017

Directory of affiliated employers
created and maintained.
Liaise with S.Mullin in order to obtain
information about CEAIG provision at
KS2
Integrate Progress File into teaching
schemes and review at the end of each
phase.
Analyse results of end of unit pupil
reviews.

Stronger links between school and
universities/past and existing pupils.
School has a fuller picture of students’
individual career pathways starting from
year 8 and perhaps earlier. Students
struggling to envisage or access pathways
can be more clearly identified and
supported.
School can identify trends such as demand
for particular courses, drop-out rates,
number of first choice offers, socioeconomic factors, changes in the labour
market etc.

Database of careers interests created
for current Yr 12 and updated annually.
Consider similar tracking from year 8.
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Pupils tracked from
their first preferences
in Yr 8 through
subject choices and
third level pathway.
A partial way of
measuring
effectiveness of
careers provision
along with
pupil/parent surveys.

Priority 4: Staff development and Staff Welfare

Current Position: Responsibility for Staff Development and welfare is shared across three members of Senior Management. Tasks are managed effectively
but strategic leadership is less clear as a result and more focused strategic planning is needed. Staff development is not centrally coordinated and monitoring
of dissemination could be improved. The working day in school can be quite pressured for many staff and, while there is a strong loyalty to the school
among staff, there is also need for improved opportunities for staff to contribute ideas and receive more affirmation. There is a strong work ethic among
staff and there is a culture of giving beyond the call of duty in order to improve pupils’ opportunities and their chances of success.
Target for
Actions to bring about
Success Criteria
Staff
Monitoring & Evaluation Resources /
Timescale
Improvement
improvement
Costs
Establish a more
Issue draft staff
New agreed staff
SLT subRecords of staff
Time
December
coherent staff
development policy for
development policy in
committee
development, categorised
2016
development
consultation.
place by December 2016
by school priorities, and
policy with more
Develop new processes
by department.
comprehensive
for requesting and
record-keeping.
evaluating staff
development.
To create a more
cohesive and
Issue draft structure for
New management structure SLT,
SLT minutes,
Consultation
streamlined
consultation. Take
agreed.
Governors
fees.
June 2018
management
views from staff,
Implementation plan
structure that
Governors and
agreed.
enhances
independent expertise.
communication
and is better
Establish an SLT subCoherent strategy for staff
Principal
Minutes of meetings
October 2016
suited to the
committee focusing on
development and staff
VPs
Records of staff
delivery of school Staff development and
engagement in place with
B Coyle
development and wellimprovement.
engagement.
clear vision involving the
B Logan
being activities
different strands working
together.
To produce a set
of agreed
standards for
Draft Standards for
Agreed set of leadership
Principal
Job descriptions
Time
leadership that
leadership issued for
standards published and
VPs
Appointments
December
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reflect the ethos
and needs of the
school.

consultation with SLT.

reflected in relevant job
descriptions and personnel
specifications. Improved
numbers and quality of
applications to senior
positions.

Complaints

2017

To ensure that
middle leaders are
appropriately
trained for driving
forward school
improvement.

Training for prospective
middle and senior
leaders

All those aspiring to
leadership roles have an
opportunity to avail of
appropriate training at least
once every three years.
Teachers directed towards
appropriate external
courses.

Staff
Development
team

Evaluation forms

£400

June 2017

To provide new
opportunities for
staff to contribute
ideas and gain
leadership
experience.

Invitation issued to staff
to join the SLT for a
fixed period

At least one staff member
per year has worked for a
fixed period (8 weeks) and
made a significant
contribution to a whole
school priority.

Principal
SLT

Evaluation forms,
meetings with Principal
and key leaders

Time
Training by
SLT

January 2017

To develop an ongoing programme
that supports staff
well-being

Provision of staff wellbeing activities that
include expert support,
in dealing with
challenges of work and
work/life balance.
Opportunities for staff to
come together and

Well-being programme
delivered by S Martin
Staff dinner and
presentations.
Provision of counselling
service for staff.
Maintain staff Working
Parties

Staff
Development
Team

£500

December
2016

Evaluation Forms

Evaluation Forms

£500
On-going
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Priority 5: Learning and Teaching
Area for improvement: Teaching and Learning : Differentiation
Current position: Training has been delivered to staff on the rationale, purpose, strategies and ways in which CAT scores can be used to help
guide effective differentiation. Use of differentiation strategies fairly well developed but surveys indicate significant deficit in effective use of
differentiation to meet the needs of all pupils across all subject areas.
Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

1.To ensure that all
staff understand the
need for
differentiation in
their teaching
To ensure that all
staff have access to a
range of strategies
that enables all of
their pupils to learn
effectively
Differentiation
approaches are
integrated into all
teaching schemes.
Early identification
of underachievement
which gives rise to
effective use of
differentiation to
help pupils reach
their potential.

Training for staff

Pupils find that lessons facilitate
their learning and that the
percentage of pupils reporting
that they are "left behind" when
they don't understand something
has reduced significantly.

KD
All subject
teachers
HODs
KS leaders
JD

Training and materials made
accessible to all staff in a
folder in a Learning
Strategies folder in RM Staff

Use of wide range of data
including assessments,
baseline assessments,
especially CATs in order to
determine the most effective
strategies for particular
classes and particular pupils.

Resources /
Costs

Timescale

Folder in RM Staff

Sept 2016

Evidence found in
Materials
lesson delivery

30th Sept 2016

Classroom
observations

Reduction in underachievement
book looks
Improved retention rates at Yrs.
12 and 13.

Revision of schemes led by
SLT

Monitoring &
Evaluation

Pupil surveys on learning
indicating higher rates of
satisfaction with teaching and
lower rate of pupils’ feeling left
behind’
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Department meetings –
agendas and minutes

Learning intervention
programmes

Feb/March
2017

Terms 1 2 & 3
during 2016 17

Area for improvement: Teaching & Learning: Developing Collaborative Learning
Current position: Student leading Learning Working Party established. Six subjects engaged effectively with this approach. A number of
learning areas have been created to facilitate collaborative learning.

Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

To extend and
deepen
collaborative
learning across
Year 14

Invite teachers and Sixth
Form pupils to become
involved with a collaborative
learning programme that is
pupil driven and teacher
facilitated.

Student Leading Learning
Working Party active in driving
forward the concept of
collaborative learning.

K Devlin
D McKernan
J Slater
C Cullen
HoDs

Minutes of SLLWP

Allocated rooms
where collaborative
learning groups can
meet
Materials – white
boards, markers, A3
sheets

30th Sept 2016

Work with subject teachers to
identify appropriate learning
materials for pupils to work
with collaboratively.

Collaborative learning is fully
endorsed by teaching staff.
Collaborative learning groups
meet regularly and engage in
productive learning.

Teacher records and
teacher awareness of
the impact on pupil
understanding.

Room bookings
Invite nominations for the
Student Leading Learning
Working Party from each
Form Group in Year 14.

Improved pupil performance

Ensure that subject teachers
understand and embrace the
concept of collaborative
learning.
Establish collaborative
learning groups for all
subjects
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Start date
Week
beginning 3rd
Oct
Ongoing
throughout the
year

Area for improvement: Teaching & Learning: Mentoring
Current position: Mentoring programmes have been established: Effective and successful mentoring programmes have been established in Yr. 8
and Yrs. 12 in core subject areas.

Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

To extend
provision of
mentoring
programmes
across a wider
range of subject
areas and across
all key stages.

To continue to ensure that the ethos of
the mentoring programme is based on
changing from ‘fixed to growth mindsets’.
To regard pupil effort as a means for
success rather than innate ability,
thereby working towards reducing and
eliminating the ‘fear of failure’ which
for many pupils, acts as a barrier to
learning.
To continue to work with key staff and
use data to identify pupils requiring
support across a range of subjects,
Science, Maths and English
To extend provision of mentoring this
year to Business Studies, specifically
working with Yr. 12 students who had
disappointing results in SIP 2016.
To continue to work with staff, mentors
and pupils to further develop and
improve learning strategies in order to
increase student motivation and ensure
willing participation in the mentoring
programmes

‘Use of materials/activities
which are challenging,
interesting, engaging and
focusing on making the
learning real and relevant
for pupils. ‘ ESAGS

K Devlin
M Fahy
A McElroy
J. Kelly
D McKernan
C Cullen
Y McArdle
E Black
M
McLaughlin
J Donnelly
L Callaghan
J McGhee
L Barker
A Mitchell
L O’Neill
U McCorley
(Area
Learning
Mentor)

Use of data to identify
areas of improvement

Training time
Support materials
for pupils
Math links, ipads,
learning/revision
cards. After
school time
required
Area Learning
Mentor

Start date :
4th OCT 2016

KD and staff involved are
active in promoting and
driving forward
participation in the
mentoring programmes.

Continuous use of data
throughout the year
Participation of additional
subject areas.

Training for all mentors
and for staff as required.
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Teacher records and
teachers awareness of
impact/improvement in
student attitude and
performance.
Attendance at mentoring
sessions by pupils
Attendance at mentoring
sessions by mentors
which contributes to their
number of volunteer
hours for John Paul 11
Award

Department minutes
where mentoring is
discussed.

Continues
throughout the
year

Area for improvement: Teaching and Learning: Study Skills
Current position: All staff received training in effective and ineffective study methods with specific understanding of how it applies to their own
teaching and learning, delivered by Mr. B Yeats (Aug 2015). The position for pupils receiving study skills training is as follows.
In 2015-16 Yr. 8 Yr. 11 Yr. 12 Yr. 13 Yr. 14 all received Study Skills training.
Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring & Evaluation

Resources
/ Costs

Timescale

Provide study
skills for new
Year 8 as part
of induction
programme

To continue ‘
‘To establish a culture of
self -improvement and to take a child
centered approach to ensure better
outcomes’ ESAGS
To enhance student opportunities to
develop independent learning skills
and engage in blended learning.
To further involve the parents in the
Study Skills programme, by creating
Learning Styles activates whereby the
pupil will explain/teach the parent.
Involve Form Tutor and Pastoral Team
in using the booklet during discussions
with individual students to support and
improve learning potential.
To offer Study Skills to Yr.
9,10,11,12,13 & 14 in order to
enhance their study and application of
knowledge
K D to deliver presentation to Yr. 11
parents on Learning Styles and Study
Skills

All teachers and pupils will have an
understanding of effective and ineffective
ways of learning. They will understand what
works best for them and will have access to,
and understanding of, different approaches
and support in trying them.

K Devlin

Ensure that the folder in RM
Staff is kept updated with
materials which assist study
skill development so that
teachers can make them
accessible for pupil learning.
Study Skills embedded into
Schemes of work

Learning
materials
/strategies
– folders in
RM Staff

16th –
23rd Sept
2016

Evidence found in
Departmental ‘book looks’,
class room observations,
discussions and interviews
with pupils and parents,
Engagement with various
learning initiatives i.e.
mentoring, ASC , FLS,
Lunchtime Catch Ups
Collaborative Groups

Guest
speakers
and
learning
strategists
to work
with Maths
and
English
Depts.
Mr. D
Watson
and MS K
O’Hanlon

Provide Study
Skills training
for Yrs. 11,12
13 & 14
Provide Study
Skills training
for Yr. 10 as
they have not
previously
received
training.

Improved performance and improved
completion of work, (including homework)
will be evident.
Yr. 8 Pastoral Team will refer to and use the
Study Skills booklet during PD classes and in
individual meetings with pupils.
Parents will engage with the homework tasks
in the booklet and use the booklet as a
reference throughout the year.

All Year groups will have access to the
understanding outlined above
To ensure that parents of Yr. 11 students have
learning materials and strategies made
available to them to support learning at home.
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AM
Lilleker
All Yr. 8
Form
Tutors
J Kelly
M
McMahon
R
Campbell
M
Clements
A McElroy
J McElroy
P Herron
D
McKernan
C Cullen
J Slater

29th Sept
2016
Terms
12&3
during
2016-17

28th Oct
2016

Area for improvement: Teaching and Learning: Embedding Study Skills into all teaching programmes
Current position: Training has been provided for staff. All year groups except Yr. 10 have been given discrete workshops, guidance and support
on use of study skills.

Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

Begin to embed
study skills into
teaching
programmes

Training

Teachers are conversant with
effective learning methods
relevant to all key stages

K Devlin

Evidence found in
Departmental ‘book
looks’, class room
observations,
discussions and
interviews with pupils
and parents,

Materials on RM
Staff
Study Skills
booklets

By end of Sept
2016

All departments use
command words
across all key stages
to develop pupils’
higher order
thinking skills

All department use
proven memory and
understanding aids in
their teaching
/lessons.
Such as: mnemonics,
mind maps, concept
maps, and Roman
rooms.

Provision of materials
Integration of study skills and
learning strategies into
Schemes of Work
Set tasks which require all
pupils to use these
Include in Dept. /HODs
meetings
Promoted through Learning
Sub Committee of SLT

Lessons and tasks are
increasingly devised around
effective learning methods so as
to raise engagement and
performance.
Enhanced performance.
Improvements in pupil attitude.
motivation, application. Fewer
instances of no homework
recorded. improved engagement
in class

Provide study skills
training for Yr. 10
( see separate Study
Skills Action Plan)
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Staff on
Learning
Sub
Committee
of SLT
HODs
Subject
Teachers
Form Tutors
and HOYs

Staff, pupil and parent
engagement with
various learning
initiatives i.e.
mentoring, ASC , FLS,
Lunchtime Catch Ups
Collaborative Groups

Laminated sheets
for all subject
teachers with
command words –
see B Yeats
materials

By Feb/March
2017

Area for improvement: Teaching and Learning: Developing Student Leading Learning Working Party
Current position: A Student Leading Learning Party has been in existence in the school and the culture of pupils engaged in driving forward
learning initiatives has been established.
Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Continue to
develop and
enhance the
Student
Leading
Learning
Working Party

Hold elections for Student Leading
Learning Working Party

‘There is a commitment to
involve young people in
discussions and decisions on
school life that directly affect
them’ ESAGS
Group will meet regularly to
promote a culture of
achievement, improvement and
ambition.
Pupils will analyse the
effectiveness of their own
learning and to continue to bring
forward proposals to create
change and improvement.

KDevlin
D McKernan
C Cullen
J Slater

Extend membership opportunities
to both
Yrs. 13 & 14
Ensure that the group splits into sub
groups responsible for key areas i.e.
1. The Study Hall group
takes responsible for
looking at issues
impacting the learning in
this environment
2. Use of Digital Technology
group and how this can be
used to enhance learning
3. Learning Strategies Group
promotes strategies
through collaborative
groups and other avenues

Clear expectations that all
pupils can and will achieve to
the very best of their ability will
have been established and
promoted.
Regular meetings with agendas
circulated in advance will drive
forward the learning initiatives
and contribute to their smooth
running.
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Monitoring &
Evaluation

Resources /
Costs

Timescale

Regular meetings are
held between the sub
groups and with whole
Student Leading
Learning Working
Party.
All members are
expected to attend and
the responsibilities
within the meeting are
rotated.

Rooms/spaces
required for
meetings of
collaborative study
groups.

Start date :
30th Sept 2016
End date:
ongoing
throughout the
year.

Members work with
relevant members of
SLT to discuss
proposals for change,
arrive at possible
solutions.

Materials required
White boards,
paper, markers

Independent learning: Current position
Study skills are regularly promoted with pupils in an effort to address under-achievement but there is not a consistent whole-school approach to this across the three Key
Stages. Teachers have had training in study skills. Some initial efforts have been made to develop collaborative learning but this has not extended beyond a small group of
senior pupils even though pupils have responded very positively to it. Teachers need to be convinced of its value and given support to develop it. Peer mentoring has been
used very effectively with under-achievers for a number of years and we would like to extend its use at every level in the school as a means of helping pupils achieve their
potential.

Target for
improvement
To engage pupils
in talking
responsibility for
their own learning
and in managing
their own work.

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

Establish a Leading
Learning Working Party in
the Sixth Form with subcommittees for each study
hall.

Fewer disciplinary issues arising
in Study Halls
Improved student engagement
More independent approach
among pupils to accessing
essential careers information
Completion of personal
Statements for UCAS becomes
less dependent on close teacher
supervision

K Devlin
D McKernan
J Slater
C Cullen
L King
A O’Hare
Carmel Devlin
Careers
Teachers

VLE analysis to
ensure pupils are
accessing relevant
information.
Efficiency with
which statements
are produced.

Better management
of existing
resources

December
2016 – Sept
2017

Develop Digital learning
group
To establish the primacy of
the careers notice boards as a
means of communication
with the Sixth Form
Develop use of Facebook and
Fronter Rooms for
communicating useful Sixth
Form information.
Establish an LLWP Careers
sub-committee.
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Learning Support: Current Position
Extensive and well-developed approaches at each Key stage. Approaches vary between Key Stages. Currently led by Assistant Senior Teachers
and Vice Principal and involves extensive interviewing, target-setting and monitoring. Model currently in use is very demanding of senior staff
time and, while effective in maintaining performance rates at GCSE and A Level, we would like to raise performance further.
Analysis indicates a need to shift the focus of the school from rescuing pupils at KS4/5 to more effective earlier intervention and preventative
measures at KS3. There is a need also for effective strategies used by senior staff to become embedded in normal teaching practice across the
school and for a wider range of strategies to be employed to raise pupil confidence, motivation and self-reliance
Target for
improvement

Actions to bring about
Improvement

Success Criteria

Staff

Monitoring &
Evaluation

Resources /
Costs

Timescale

Improve quality of
data so as to
improve the
effectiveness of
early interventions.

Integrate the use of PTM, PTE and
CAT and PASS into regular pupil
performance analysis to identify
which pupils need learning
support.

All pupils who are underachieving are identified by
November at the latest and
remedial measures are in place

M Fahy
K Devlin
J Kelly
A McElroy
D McKernan

Continued analysis of
pupil performance

£17,000

June 2017

Programmes are evident in
departmental policies and
schemes.
Improvement in pupil
engagement
High levels of participation in
all strategies

K Devlin
J Kelly
D McKernan
A McElroy

Participations rates
Pupil evaluations
Peer mentors recorded
in SIMS Behaviour
Mgt

U Gildernew

June 2018

A blend of learning
support approaches
to be integrated into
each Key Stage.

To achieve
consistency of
approach to
learning support
across the three Key
Stages

Communicate to parents,
School notice sheet, website
Roll out collaborative learning,
Assisted Study Club, Lunch
time catch-ups and peer
mentoring to dovetail with
parental interviews and
afterschool study clubs.
Learning Support Training Day
Roll out Focused Learning
Support to replace SIP at each
Key Stage.
ASC, Peer mentoring, LTCs
deployed at each Key Stage as
relevant.

Discernable improvement in
pupil performance. Improved
attitudes towards learning.
Much earlier interventions
evident and fewer children
presenting for the first time in
KS4 requiring support.
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Jan 2017
June 2017

Priority 6 (a): Literacy & Communication
Priority Area for Improvement: Promotion and improvement of literacy standards through teaching and assessment: Raising standards at whole-school
level. (a) To develop the communication skill: Talking and Listening (at KS3) (b) To improve the standard of writing through marking for improvement.
Current Position

Some departments contribute
to the development of the
communication strand:
Talking/listening.

A number of departments
assess literacy as part of their
assessment tasks but the
approach is inconsistent across
departments.

Only some departments
include literacy as part of their
summative comments on
assessed work, and only some
set a literacy target for
improvement as part of their
summative feedback.

Actions to effect
improvement







Further audit of each
department’s
contribution to literacy
and communication
development across the
curriculum.
Teachers of KS3 will
focus on developing
the communication
strand: Talking and
Listening. They should
ensure that at least one
talking and listening
task is carried out per
term.
Teachers will mark
work (in accordance
with the whole-school
literacy policy) with a
focus on correcting
and improving SPG/
QWC.

Resources, incl staff
development

Success criteria in the
form of SMART targets



Literacy audit





T/L booklet



Training on the
benefits of talking and
listening tasks across
the curriculum, in
terms of the direct
impact of students’
writing (Kate
O’Hanlon)



Success criteria (to
include reference to
SPG/ QWC) and carry
a significant weighting
for literacy in major
written assessment
tasks



Literacy marking key
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Teachers will include
talking/listening
activities in their
schemes/lessons at KS3.



All KS3 students should
have participated in a
range of T/L activities in
a range of subjects by
the end of the school
year 2016.



Students talking/
listening skills will
develop and improve
over the three years at
KS3.

Monitoring and evaluation
strategies



There should be an
increase in students’
overall assessment
results (using
comparative data for
term 1 and term 3).



‘Book looks’ and ‘book
scoops’ by HoDs, SMT
and the Principal with a
focus on evidence of (a)
talking and listening
activities
(b) marking for
improvement (in line
with literacy wholeschool policy)

Priority Area for Improvement: Effective data analysis to identify appropriate intervention strategies for underachievement at KS3.
Current Position











Online PTE tests were
successfully piloted by
M Fahy with all KS3
classes
Interventions are
currently in place for
Years 8, 9 and 10
students who are
identified as
underachievers.
Relevant teachers were
forwarded a breakdown
of scores of PTE tests
for KS3 classes. This
included G&T,
underachievers and
borderline scores.
Current interventions
proved successful in
increasing standardised
scores of most of those
students involved.
Further analysis of Year
8 PTE scores required
in each of the four
tested areas.

Actions to effect
improvement








Resources, incl staff
development

CAT scores will be used 
along with PTE scores to
identify underachievers. 
PTE data will be
analysed in further detail
so that targeted
interventions can be
offered. The focus for
this year will be Year 8.

Targeted support will be
offered to
underachievers in Yr 8
either in the English
classroom or through
targeted interventions
using peer-mentors.

PTE and CAT scores
Intervention resources
for Years 8, 9 and 10

Success criteria in the
form of SMART targets

Monitoring and evaluation
strategies









Training for Year 14
peer mentors



List of underachievers



PTE retest results



English department need
further training on how
to analyse both CAT and
PTE data in order to
identify

underachievement.

PTE re-test results will
be made available to
relevant staff.
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By the end of Sept 2015
KS3 students will have
completed PTE tests and
CAT tests.
Students underachieving
in literacy will be
identified and staff
informed by the end of
Oct.
Support sessions will be
organized by end of
October/Nov with a
focus on the students’
specific literacy needs
(Comprehension,
spelling, grammar or
punctuation)
Underachievers will be
re-tested (after support)
by the end of term 2.
Test results will show an
improvement.







English teachers and
LitCo will analyse the
PTE and CAT results
(including re-tests)
Comparative data (of
baseline and re-test)
will be made available.
Students SAS should
have improved.
There should be an
increase in students’
overall assessment
results in English (using
comparative data for
term 1 and term 3).
Questionnaire responses
from both Year 14
mentors and Year 8
students involved in
peer-mentoring
programmes.

Priority Area for Improvement: Promotion and improvement of literacy standards through targeted intervention strategies (Target group:Year 8)
Current Position







The Reading Partnership
Programme has been
running successfully for
a number of years. This
supports development of
Reading Comprehension
(Fiction Texts)
Further intervention
programmes/ resources
required to support Yr 8
students in the
development of (a)
Reading Comprehension
(non-fiction texts) (b)
spelling (c) punctuation
(d) grammar
Literacy Box was
purchased (to support the
development of literacy
skills)but has not yet
been used by all KS3
English teachers.

Actions to effect
improvement

Resources, incl staff
development










Year 8 PTE and CAT
results will be used to
identify underachievers
early in term one.
Suitable interventions
will be put in place,
depending on outcomes
of testing in the areas of
comprehension (fiction
or non-fiction), spelling,
punctuation and
grammar.
Targeted support will
be offered in term one.
By the end of the year,
literacy box will have
been used by all English
teachers at least once so
feedback can be given,
and ideas for more
effective use generated.





Success criteria in the
form of SMART targets

PTE and CAT data

analysis.
Resources for support in
comprehension and

SPG.
Training of Year 14 peer
mentors/partners

Literacy Box
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By the end of October
2016 students will have
completed PTE and CAT
tests.
Underachievers
identified by midNovember.
Support sessions (8-10
weeks) will take place in
term one using targeted
intervention strategies.
Students will be retested. An increase in the
SAS should be evident,
as well as an increase in
score of the targeted
area.
Overall English results
should improve between
phase 1 and phase 3.

Monitoring and evaluation
strategies



Comparative data (of
PTE baseline and retest).



There should be an
increase in students’
overall assessment
results (using
comparative data for
term 1 and term 3).



Questionnaire responses
from both Year 14 and
Year 8 students.



Feedback from English
teachers on the success
of Literacy Box as a
classroom intervention
strategy.

Priority Area for Improvement: Promotion and improvement of literacy standards through teaching, assessment and intervention strategies: Raising
standards in writing at the end of Key Stage 3 (Year 10). To ensure that students progressing out of KS3 and into KS4 have acquired and developed
appropriate comprehension and written skills.
Current Position










Year 10 underachievers
were identified using
PTE results. Closer
analysis of CAT data and
PTE data required.
New support measure
implemented for Year
10: Peer mentoring
(comprehension and
writing skills)
Year 14 students were
provided with the
appropriate training and
resources.
Meetings took place over
a period of 8 weeks (in
second term)
PTE re-tests identified
that 17 out of 19 students
improved their
standardised score as a
result of peer-mentoring.

Actions to effect
improvement

Resources, incl staff
development









Year 10 PTE and CAT
results will be used to
identify underachievers
early in term one.
Suitable intervention
will be put in place,
depending on outcomes
of testing.
Support will be offered
in term one.




PTE and CAT data
analysis.
Yr 10 Comprehension
Resource Pack
Training for Year 10
mentors

Success criteria in the
form of SMART targets
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Monitoring and evaluation
strategies

By the end of October
2016 students will have 
completed PTE and CAT
tests.
Underachievers

identified by midNovember.
Support sessions (8-10
weeks) in term one.
Students will be retested. An increase in the
SAS should be evident.
Overall English results
should improve between
phase 1 and phase 3.

Comparative data (of
baseline and re-test).
There should be an
increase in students’
overall assessment
results (using
comparative data for
term 1 and term 3).

Priority Area for Improvement: Continued support for underachievers in their transition from KS3 to KS4 (Year 11)
Current Position

There is currently no
support in place for
underachievers in Year
11. Support is required
early in Year 11 for
those students who need
support during the
transition from KS3 to
GCSE study.
Resource booklet has
been compiled to aid
revision of figurative
techniques- metaphors,
similes and
personification.

Actions to effect
improvement






Resources, incl staff
development

CAT scores and

assessment scores will be
used to identify
underachievers.
Names referred to
Leading Learning Senior 
Teacher at the end of
Assessment Phase One.
After reviewing end of
phase one results in Year
11, students may be
invited to take part in
either (a) study skills
sessions (b)after-school
support clubs (c) lunchtime support clubs (d)
peer-mentoring
programmes

Mrs Kate Devlin and
LitCo to organise
support for Year 11
students.
Feedback from English
teachers regarding
students’ attitude to
work and standard of
work produced.

Further resources
required to suit a range
of needs at KS4.

67

Success criteria in the
form of SMART targets



Yr 11 results at the end
of phase one
Results monitored at the
end of phase 2 and 3 to
monitor improvement.

Monitoring and evaluation
strategies



Comparative data –
using SIMs assessment
data

Priority 6 (b) Numeracy
Current position


All KS3 pupils sit
baseline PTM test before
Halloween to track
progress and ensure
early intervention takes
place.





Actions to effect
improvement
Year 8, 9 and 10
mentoring scheme to be
put in place for
underachievers and they
will be re-tested.
Promote the use of
Mathsworkout
programme as a tool to
aid learning.



Resources, incl staff
development
Training on numeracy
improvement techniques



PTM online testing



Ms Shona Mullin (KS2
to KS3 transition)



Resource materials (RM
staff)



Mrs L Callaghan
(AHOD)
Mr M Fahy





Peer mentoring scheme

exists between Year 8
and 13 pupils. This will
be put in place again this
year. (Due to unforeseen
circumstances, this didn’t
take place last year;
instead there were
teacher- led programmes,

In consultation with

maths dept, Mrs K Devlin
and pupils involved in
previous mentoring
schemes, the numeracy
coordinator (LB) will

decide on format and
areas of curriculum which
need to be targeted during

Mrs K Devlin (Senior
Teacher i/c Leading
Learning)

Miss L Barker (numeracy
coordinator)
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Success criteria in the form Monitoring and evaluation
of SMART targets
strategies
 Year 8, 9 and 10 students’ 
Collate all data for
progress to be tracked,
pupils and distribute
using PTM results, CAT
information provided by
results and results from
GL assessment.
phase 1. Underachievers &
Compare these results to
G & T cohort identified.
results obtained when
Staff to be made aware of
pupils complete Year 9
underachievers and gifted
& 10
and talented pupils.

Track results over each
phase to track
improvement and make
staff aware of results, in
the numeracy folder



Underachievers to be
identified in Term 1 using
PTM data and phase 1
results, and their specific
numeracy needs will be
addressed by Year 13
pupils in mentoring
scheme. A small group
approach will be used



Review success of peer
mentoring scheme. Year
8 and Year 13 pupils to
complete evaluation.



Pupils will be retested on
these topics after







run for 6 weeks).
MathsWorkOut
programme is available
for all pupils to access




Develop a culture/ethos

where whole school
responsibility for
numeracy exists, with the
aim of incorporating
numeracy into all
department areas
Whole school numeracy 
training session, to raise
awareness of numeracy in
the school, in Sept 2016.

these sessions.
Peer mentoring scheme
will be run this year
Year 13 mentor training
and the development of
resources

Conduct an evaluation of
staff training and a
numeracy audit across all
departments (use HOD
meeting and Mr J
Donnelly to promote) in
term 1.
In light of the numeracy
audit, a bank of resources
will be made available for
all staff on RM Staff



Year 13 maths students



Ms Shona Mullin (KS2
to KS3 transition)




HODs
Mr J Donnelly



Miss L Barker



Mrs L Callaghan (Head
of KS3 maths)
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based on recent topics
studied.



In consultation with the

maths dept, develop
teaching aids & handouts.
Overall aim is to ensure
complete consistency
across whole school in

developing numeracy
thinking skills, while
building on the
foundations covered in
maths lessons. Resources
will also be made available
on RM staff, in a
Numeracy folder.

mentoring.

Department audits to be
completed and will be
analysed, and feedback
used as a basis for the
development of resources
Copies of dept minutes
should include discussion
on numeracy and the
relevant section be
forwarded to LB

Priority 7: DSC Shared Education Signature Project
Year 2 Action Plan
Objectives to bring about
improvement

Specific actions to bring
about improvement

Outcome/Success Criteria
(qualitative &
quantitative)

Monitoring and
Evaluating Progress
(who/how/
when?)

Time/
materials/
Staff
development

Increase number of subjects
shared at KS5 (Offer from
computing, further maths,
software development or
sociology)

Minimum of 7-8 shared
subjects offered across both
schools at KS5

Joint staff and pupil
meetings

Sub cover

Increase numbers of Duke of
Ed participation at Year 11

Minimum of 55 students
and 8 staff involved in
DofE at September uptake

Staff Lead/
External
support

Costs
£

Learner Centred
1.To continue to enhance
learning experience for
pupils in shared
environment at KS5
2.To continue promotion of
Duke of Ed. Provision in
Years 11 and 13 in both
schools and ensure all
participants receive full and
adequate training

High Quality Learning &
Teaching

£5000

RLH and
S. Boyle

£3500

Transport
Pupil questionnaires
Compasses
Numbers (uptake)
Maps

£1400

Evaluation from
staff/pupils

Keep records of training
completed for all involved and
agree structure of delivery
through joint paperwork
training
.
Study skills trainers appointed

1. To further develop a joint
programme specifically
designed to address study
skills in both schools at KS4

Subject
leaders

Joint Study skills programme
agreed and delivered in both
schools

Progressive and focused
resources
Attendance lists maintained
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Joint planning
meeting minutes
Questionnaires for
both staff and pupils
involved in study

Sub cover

PLM
W.Chambers
K. Devlin

£3000

skills programme
2. To collaborate further in
order to improve AfL for
Key Stage 3 Literacy

Shared baseline developed and
common tracking system
agreed to develop a shared
approach to measure value
added.

Comparative quantitative
data

facilitation
Review strategies
created to address
underachievement

£500

VPs and
Principals

Continue to collaborate and
jointly evaluate the Writing
Partnership
Effective Leadership
1. To Develop Capacity
building for Shared
Education within leadership
and staff
2.Continue to promote
shared education priorities
with key stakeholders
Community Connections
1. Further promote existing
links within the community
2. Celebrate and promote
sporting interests within
KS3

SLT capacity building through
Steps into Leadership
Programme

CPD focused on areas of
joint need

Minutes of meetings
with ELT

Sub cover
Resources for
CPD training

Governors meeting
Joint CPD programme
scheduled

CPD schedule

Governors from both schools
to meet to discuss SESP

Minutes
Subject
leaders of
History, Art
and PE

£6000

£1000

Record numbers in
attendance at conference
and workshops

Plan History talks/events for
parents

Local press invited

Transport

£1000

Minimum of 100 students
involved in Sporting event

Community
Sports Dev.
Officer

£3100
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Questionnaires/
Evaluations

Sub cover
Resources
Venue hire

£1000

Increase community access
through History Conference
and Art Workshop

Organise a joint sporting
tournament with pupils at KS3

Attendance numbers

Principals,
VP, SLT and
governors

£1000

£500

